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A Comparative Analysis of Multicultural Competency Structures in the Middle

School Music Curriculum of Europe (Germany, France) and Korea
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Abstract  This study aims to compare and analyze the structural characteristics of multicultural competencies reflected
in the middle school music curricula of Germany, France, and Korea. Official national curriculum documents were
examined using a three-dimensional analytical framework encompassing cognitive, affective, and behavioral domains.
The framework was constructed based on Bloom’s taxonomy of educational objectives while integrating Banks’s
theory of multicultural education and Byram’s intercultural competence model. The findings revealed that the German
curriculum emphasized an action-oriented integrated structure in which cultural understanding expanded into critical
judgment and artistic transfer within a competency-level developmental system (A-H). The French curriculum
demonstrated a parallel integration of cultural diversity and civic reflection, whereas the Korean curriculum primarily
focused on a cognitive-centered structure emphasizing cultural understanding and the analysis of musical characteristics.
These findings suggest that Korean middle school music education should move beyond a knowledge-centered
approach and expand toward an integrated multicultural competency structure that includes intercultural reconstruction,
identity reflection, and practical expression.
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European Union, 2019; European Union, 2000). T3t A 23} k2 g5} o3, 3f4,
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1) Ch2stuso| 0|28 2y

CHESHYS{(multicultural educationy> SHAJE2] 314 THFAIS &5, Q15 - 9o -
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"EU 7|22 A% (European Union, 2000) A2F= 2103 thefyo] 258 HEsIbiAC
o, o]|& TG t}]o]F9] A= European Commission, 2008); I} 2019 §-HA
P 31(Council of the European Union, 2019)= R SH5A7} Sk WS37Hg &
4 - olofs] Bde AU 4 Y2 AEH 7k BB o2 BEL B3}
OIS Tt 7 WRloR T o] ofjek BRI 724 aaw B
oF §g AT,

E3F OECDQ2023)= 2= o5/ Siet thedt AHS]o] Ast KoM 22l A%
(global competence)= H4 WS HI=T A|ASHH, ENED} ofsf, H|wA] AL, A2 w5}
SAE 5EL ETHOR RO Uk ol BEE. Boome) 4318 72 vlol
H(M. Byram)®] 273} QAR AR RPME 43Sk 2 0=, A 4] (knowledge) «
H & (attitudes) + A (action)S St I FZRE Q31T

E£59 WSEH HEFSKTaxonomy of Educational Objectives)ol] QJoldH W59 ZRHE
Q1] (cognitive), 7 ] (affective), 4-5(psychomotor) FHO.Z FLEIFO 2 Sy E3 0] T
DA AL A A5+ THAnderson & Krathwohl, 2001). THES}-S- o] 2| A= o] 5t
CEARA] e BHEA o8 FE o] gt YT A= theshaso] A4 Zlo] ofshit
ofyz} Bie}l 5o WIS ZIldfoF kL Hkth WA A0 thEstnSo] A
(Dimensions of Multicultural Education)2 W33+ 53t 2|4 324 14, HA 74, ¥
d 1, ot w3ko] HIk Hof 55 EItH, ol Tttt W8 S obd 24
HIE 8%ttKBanks, 1993). E3F 3} 1F A2 AE-2 ARG A2 Esle] B2
Thedtl S TAA - AHA AFo s SA3It) Hio|d2 Aowdtd oitas g%
(intercultural communicative competence)< Ef| I (attitudes), A]4](knowledge), 314 & A &
(skills of interpreting and relating), H]3H4] 53} Q14 (critical cultural awareness) .2 G435}
RATHByram, 1997). 53] Hio]H o] P2 QIA|F ofsfie} Hol4 g, 121l HAA
Ao 58S THHLE AAIRI. FHote] SRR ol HIXS thedtu s

ol2E°re B2t AFe AAH A, A A, YA Aoz AABIL itk
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Thst o 24 QIAA AHe 2314 R4 o 58S ZRith WaA= &
5} ol g ThEStu 9] 7|2 FARZ Htor, o] E5H4 W
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S (skills of interpreting) HA 8 AF A A5 THByram, 2008).
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BERTE BFHIL 718 B2 slo, Par0] hEstnS 0|23} volde] 4ERo} o

F ol£2 BUYHOE AT Folct. o2 Fof TS} SOt gol Hat

H jL
§9) 2717} o, Bt olel, Bz F4, UAH ATYO ool T o
A

35t ummo OJZEL A4 ofshg Hol BE B AHE Zhof
She tAHE A 725 279 Stk &F2 ASSHE SRk olEt 92
ol - Y5 Aoz :rL—LQ}"]'ZF A= FAH ‘§° xﬂwwﬂ El

2L BRI EAN T2 e} AS A PFO| FoL BRI EL Hlo]
Yol gEesd oY BYe B3 0 o Se N BE A4S EUEoe
q-_,_g} Szl S _1.1—7:"}“' A];Qx% x]..gj_g 94-11-0 \:]—

o] £ AT BEO| A TS V1 B B s, 9] 124 A
gt vollo) AE e ofef o] 22 HlgHA o Asjstel, Bt 4% F5 9o
o 28 Aol A S oigel 7 SYE $AT S U olE B2
AT o2 Fo) TSt SoHTRL TSt B3t e 71 ohd, 5
HE PH4EREY ATHOR ololA BUH IF AAR FxeSAR B

L

2. SAWKUAMC| ChEst A2 HE

0

oo
0
i}
lo

|

o2,

w31o] Aot AAA, FHIAAS HEsk= o4 PAlolet. whatA Qo
T8olxe] chEst e Tt S V1% H5S dol 8 ol el
Aok 58S ZFSHHElliot, 1995; Regelski, 2003). S804 Q5= thEs)
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oz AAH Hﬂ—‘g—ﬂ-E%Eﬂl?—_ﬂ(Berlin-Brandenburg) —,—_J 5 7]—7& ﬂ%ﬂ}@?_ il
glojEet enlehrplany& AR E A7stGich olof w59 412 5
etz o AH 79 A& AU, 23 £4 l:-Eoﬂ
HEg-Hadiag 2L =9 oA % A4S E5la-S(Interkulturelle Bildung) 84S
|14 PAHog Zotelal 9o, 1-108MdS 28sh= A% IF AAE 2531
Qo 4 dpto Mgty Besid, MEd- BT 2o got 183
2 201720188 A= H-E] AP 35 2plE| o E 1-100] AT o]= 13hdHH 1
FA7HAE Edol= A4 9F QA= 4% F wsagold, dA sig 9
ZJollAl A-gEaL .

o WA nAdR e ok HaAHE Y B4 BRI 2ok} WY
J9L I Kompetenzbereiche) 02 HEHE 0] Q=d], 2ok X|Z5taL 45}H7]
(Wahrnehmen und deuten), 2912 &F&5}11 HZ5}17](Gestalten und auffithren), 2912 A%+
o}l W25)5) 7] (Reflektieren und kontextualisieren)©] T}, Sha- Tof| shijo] TEdfof &
529 9=F EF(Kompetenzstandards)}S 5 A-H FZ A Atz 2 FLAE o] itk &
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<Table 1> Areas of the Berlin-Brandenburg music curriculum

Perceiving and interpreting music | Creating and performing music | Reflecting on and contextualizing music
(Wahmehmen und deuten), (Gestalten und auffiihren) | (Reflektieren und kontextualisieren)
Listening attentively to music singing Use of musical terminology
Recognition of timbre, structure, . Understanding historical and cultural
perferming instrument
and form contexts
Interpretation of musical meaning | improvisation and composition Evaluating music
Verbal and artistic expression Ensemble and performance Reflection on musical identity
Use of media and critical reflection
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7Fe 71802 JFE Wshs W02 A] <Table 2>9F LTt

<Table 2> Competency levels (A-H) in the Berlin-Brandenburg music curriculum

Leve Core concept Reconstructed analytical
1 dimensions in this study

Basic perception and simple musical response | Initial recognition of sound and musical elements

Guided participation and elementary expression | Beginning musical participation and imitation

Independent practice and contextual awareness | Expanding interpretation and performance skills

A
B
C | Developing understanding and simple interpretation Early application of musical knowledge
D
E

Analytical listening and cultural understanding Lower secondary transitional level

Deepening contextual and personal

F | Reflective interpretation and selective application meaning-making

G Critical analysis and creative transformation Advanced lower secondary level
H Autonomous judgment and complex musical Highest level of independent and critical
production competence

ojet Zg WA FxolM £ A= S GA fFthe EH s SHOR
thed} A% 724 544& BAIsTh

ol

ZZie SHEE 1S AAE FoHL 3oy, & d7e TR wSFTE AA|
Zohn 29k} WSy 24 FA(Programme du collége - Education musicale)o]] <275}
o T BA5l9ict £8ty 2oty wubHL 2008 A
0]% 2009-20108HA =2 E AL EQloH, o]F AR AX A= 2015 /A 2ot} o
SHgo] &5 oy mekAo] Eskws FdF(collége)Etal HH, 258l (école
élémentaire) O] -0 o]ofAli= IO EA e vt 12A1FE 15A|7H4] o]tk It SHA
2 227} AR Foltl HRAo g F7|5H=y|, <Table 350|419} Zo] Z3taL 5e
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<Table 3> The Grade structure of the French college

Grade Korea Age Structural characteristics

* Cycle 3: CMI1-CM2-6e

* Upper elementary grades and 6e form a

11-12 years old single learning cycle

* 6e functions as a bridge between elementary
and secondary education

6th year of

6e (sixieme) elementary school

first year of

Se (cinquieme) | Gidle school

12-13 years old

* Cycle 4: Se-4e-3e
13-14 years old | Grades 5e-3e constitute the main advanced
stage of lower secondary education

second year of

4e (quatricme) middle school

third year of

3e (troisicme) middle school

14-15 years old

320159 A 0|, shA £F Truch Al (Cyele) B A4H T3
AN =z

AAE 293kl e, TFL TS50 ARIE 2= <Table 4> At

El

<Table 4> The 2015 Cycle Structure of French Lower Secondary Education (College)

Cycle Grade level Approximate age Educational meaning

Consolidation cycle linking upper primary and the

Cycle 3 | CMI - CM2 - 6e 912 first year of lower secondary education

Advanced lower secondary cycle focusing on deeper
Cycle 4 Se - 4e - 3e 12-15 learning, critical thinking, and subject-based
development
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I} W83 (Education musicale) FA1S -4 tiato 2 AAatoict. g Fsta 297}
WEIFL 7|2 dEns DAEA Z3} old, o] 8 J9oE FHEHUTH
WL 2008 FA] Ol =29k Q1A5lal B35} & Ad(Percevoir la musique) 2} 22
2 ¥ &5}l AR (Produire de la musique) BH= 2 =407 ZAE|o] o] 5eHE]
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me2 2015 1Y TETYE] Cyce 4 ST} Y BEE sho] Tl 2ok
I - el 30 9o Bake: PASHL Aot WA S0 gof madE
Yok TN BA - A - Fold BA kg v)2E o ek
g2 15314 BAONE CHESKmulticulture) 2 017t HHF 02 wialA At
S G 4E $4 M G Esie] ot KU A A2l
AE1A detste] A BRFORA B8} 1k ook Wy ] WAsks Atk
5] A 2 AT Ralolel HRE Ao o AL AEEHA BUE sl
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<Table 5> Analysis procedure

Stage | Procedures Contents

Extracting multicultural-related statements, world music content, and expressions

1 Extraction . . .. . . .
concerning cultural understanding and citizenship from each national curriculum

The extracted data were divided into meaningful units and analyzed through open

2 Coding coding

The coded data were categorized into three dimensions—cognitive, affective, and

3 | Catagorization behavioral—based on the analytical framework

Comparative | The structures of each country were visualized and comparatively analyzed to derive
analysis their structural characteristics
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<Table 6> Theoretical reconstruction of the analytical framework

Reconstructed analytical

Theoretical foundation Core concept ST i G

Cognitive domain, Affective domain, Psychomotor Cognitive, Affective,

Bloom’s taxonom . .
Y domain Behavioral

Banks’ multicultural | Knowledge construction, Prejudice reduction, Equity

: : ™ BAUY| ) thective, Behavioral
education theory | pedagogy, Empowering school culture, Social action ective, Behaviora

B ’s int Itural . . . . . .
yram's et Attitudes, Knowledge, Skills of interpreting and Cognitive, Affective,

communicative . .- .
relating, Critical cultural awareness Behavioral

competence Model

5, mg AT RS} g RS vmsh] 5 25N ol2d 2AZ At
o= THESE R <Table T-OIAIS} o] A A0 AL o) 29k P2ttt

<Table 7> The three-dimensional structure of multicultural competence

Cognitive dimension Affective dimension Behavioral dimension
Understanding cultural contexts Empathy Collaboration
Analysis of musical characteristics Respect Creative/Performance/Practice
Critical interpretation of culture Openness Cultural reconstruction
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<Table 8> Extracted multicultural-related content and initial coding results from the German middle school
music curriculum (Berlin-Brandenburg Curriculum - Music, Grades 7-10)

Level Dimension of
Contents multicultural
Category
competence
Europdische Kunstmusik verschiedener Epochen bis in die Gegenwart,
populdre Musik unterschiedlicher Genres und Musiken der Welt werden ..

. . . . - Cognitive-
gleichermaBen in den Unterricht einbezogen. Damit tréigt der Goal affective
Musikunterricht zur Gestaltung der eigenen kulturellen Identitdt bei inteeration
und zielt auf eine Haltung der Offenheit, des Respekts und der &
Wertschétzung kultureller Vielfalt.”
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<Table 8> Continued

Dimension of

Contents Level/ multicultural
Category
competence
European art music from various historical periods to the present, popular
music of different genres, and musics of the world are equally incorporated Coeniiive
into classroom instruction. In doing so, music education contributes to Goal affgc::ti\\//e,
the formation of students’ own cultural identity and aims to foster attitudes
of openness, respect, and appreciation for cultural diversity
Die gleichberechtigte Teilhabe am gesellschaftlichen Leben,
unabhiingig von ethnischer und kultureller Herkunft --- bildet sowohl
die Basis fiir die Unterrichtspraxis als auch einen zentralen Inhalt im .
. . . Educational .
Sinne des inklusiven Lernens . Behavioral
. TP . - principles
Equal participation in social life, irrespective of ethnic or cultural
background, forms both the basis of instructional practice and a core
component of inclusive education.
Musiken der Welt werden gleichermaB3en in den Unterricht einbezogen Educational Copnii
. ognitive
Musics of the world are equally integrated into the curriculum principles ¢
Entstehungszusammenhénge ausgewihlter Musikstiicke verschiedener
. w E-F
Zeiten und Kulturen erldutern . .
- - - - Understanding Cognitive
Discuss the meanings conveyed by music from various genres and
. cultural contexts
categories
Musikstiicke bekannten Epochen und kulturellen Kontexten zuordnen
und typische Merkmale benennen G-H . .
- - - - — - Understanding Cognitive
Classify musical works acc?rdlng .to recogmzled. historical periods and cultural contexts
cultural contexts and specify their characteristic features
Bedeutungsgehalte von Musik verschiedener Gattungen und Genres
erdrtern .G_H ) N
- - - - - Analysis of musical | Cognitive
Examine the meanings embedded in music across different genres and -
characteristics
types
Musik im kulturellen Kontext G-H
o Understanding Cognitive
Music in Cultural Context
cultural contexts
Musik und Globalisierung Expanded global ..
- — Cognitive
Music and Globalization context
Musikszenen, Jugendkulturen )
- Content area Affective
Music Scenes and Youth Cultures
Musik und Herrschaft, Musik als Protest .
Content area Affective

Music and Power; Music as Protest
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<Table 8> Continued
Level Dimension of
Contents Cateco multicultural
Bory competence
Musikkritik Content Cognitive
Critical Reflection on Music area
Musiken der Welt im Uberblick Expanded global Connii
- - ognitive
An Overview of World Musics context
beim Horen unbekannter Musik nach individuellen Zugéngen suchen G-H
und dariiber sprechen. Attitudes, values, Affecti
ective
When listening to unfamiliar music, seek individual approaches to and cultural
understanding it and discuss them openness
Musiken und musikalische Aktivititen fiir die eigene Lebensgestaltung
bewusst auswihlen E-F . Affective
- - - — - — Cultural reflection
Consciously select music and musical activities for one’s own life design
Individuelle Interessen vertiefen, musikalische Lernanliegen G-H
formulieren und Strategien fiir deren Umsetzung entwickeln. Attitudes, values, Behavioral
ehavioral
Deepen individual interests, formulate musical learning goals, and and cultural
develop strategies for their implementation openness
Musik in selbstgewshlte kiinstlerische Ausdrucksformen iibertragen und G-H
ihr Vorgehen kommentieren Cultural Behavioral
. ehavioral
Transfer music into self-selected artistic forms of expression and expression and
comment on their process transformation
Musikstiicke und Auffiihrungen nach vorgegebenen Kriterien
einschédtzen und Werturteile differenziert begriinden. G-H Behavioral
.. . chaviora
Assess musical works and performances according to given criteria | Pritical practice
and provide well-founded, differentiated evaluations.
Moglichkeiten und Manipulationen medial vermittelter bzw.
produzierter Musik kritisch reflektieren - ) »
— — - - Critical practice Cognitive
Critically reflect on the possibilities and manipulations of
media-mediated or media-produced music.
Individuelle Interessen vertiefen, musikalische Lernanliegen G-H
formulieren und Strategien fiir deren Umsetzung entwickeln. Attitudes, values, Behavioral
ehaviora
Deepen individual interests, formulate musical learning goals, and and cultural
develop strategies for their implementation openness
Musik in selbstgewahlte kiinstlerische Ausdrucksformen iibertragen und G-H
ihr Vorgehen kommentieren Cultural Behavioral
. chavioral
Transfer music into self-selected artistic forms of expression and expression and
comment on their process transformation
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<Table 8> Continued

Level Dimension of

Contents multicultural
Category
competence
Musikstiicke und Auffiihrungen nach vorgegebenen Kriterien
einschédtzen und Werturteile differenziert begriinden. G-H .
Behavioral

Assess musical works and performances according to given criteria | Critical practice
and provide well-founded, differentiated evaluations.

Moglichkeiten und Manipulationen medial vermittelter bzw.
produzierter Musik kritisch reflektieren

— — - - Critical practice Cognitive
Critically reflect on the possibilities and manipulations of

media-mediated or media-produced music.
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<Table 9> Extracted multicultural-related content and initial coding results from the French lower secondary

music curriculum

Dimension of

Level/ .
Contents multicultural
Category
competence
Cultures occidentales et non occidentales (Western and | |
non-Western cultures) Cyf: e 4 (56136)_/ Culture Cognitive
musicale et histoire des arts
Western and non-western cultures
Aires culturelles diverses (diverse cultural areas) Cycle 4 (5e-3e) / Culture Cogniti
. . ognitive
Diverse cultural regions musicale et histoire des arts g
Traditions orales et €crites (oral and written traditions) | Cycle 4 (5e-3e) / Culture Copnii
. Lo ognitive
Oral and written traditions musicale et histoire des arts £n
Patrimoine musical non-occidental Cycle 4 (5e-3e) / Culture .
. . . L Cognitive
Non-Western musical heritage musicale et histoire des arts
Repéres culturels et géographiques Cycle 4 (5e-3e) / Culture .
; 5 . e Cognitive
Cultural and geographical reference points musicale et histoire des arts
Contextes historiques, politiques, religieux ou sociaux | Cycle 4 (5e-3¢) / Ecouter,
comparer, construire une Cognitive
Historical, political, religious, or social contexts culture musicale commune
Comparer des ceuvres issues de différentes cultures Cycle 4 (5e-3e) / Ecouter,
comparer, construire une Behavioral
Compare works from different cultures culture musicale commune
Identifier les caractéristiques musicales selon les contextes| Cycle 4 (5e-3e) / Ecouter,
culturels comparer, construire une Cognitive
Identify musical characteristics according to cultural contexts| culture musicale commune
A la croisée de diverses influences et traditions Cycle 4 (5e-3e) / Explorer, Copnii
- - . R . . ognitive
At the crossroads of diverse influences and traditions imaginer, créer et produire
Pluralité des langages et des styles musicaux Cycle 4 (5e-3e) / Explorer, Cognitive
Diversity of musical languages and styles imaginer, créer et produire
Interpréter ou créer en s’inspirant de diverses traditions | Cycle 4 (5e-3e) / Réaliser
culturelles des projets musicaux Behavioral
Perform or create by drawing on diverse cultural traditions | d’interprétation ou de création
Mettre en relation musique, société et histoire Cycle 4 (5e-3e) / Ecouter,
comparer, construire une Cognitive
Relate music, society, and history culture musicale commune
Respecter I’expression de la sensibilit¢ de chacun cle 4 (5e-3e) / Echanger
Cy ( ) £er, Affective

Respect each individual's expression of sensitivity

partager, argumenter et débattre
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<Table 9> Continued

Dimension of
Level/ .
Contents multicultural
Category
competence
Reconnaitre que la sensibilité varie selon I’époque ou la
situation géographique Cycle 4 (5e-3e) / Echanger, Affoctive
. Vi
Recognize that sensibility varies according to the historical | partager, argumenter et débattre
period or geographical context
Développer "ouverture a la diversité esthétique et culturelle | Cycle 4 (5e-3¢) / Echanger, Affect
, ective
Develop openness to aesthetic and cultural diversity partager, argumenter et débattre
Valoriser le dialogue interculturel a travers la pratique musicale | Cycle 4 (5e-3¢) / Echanger, Behavioral
, ehavioral
Promote intercultural dialogue through musical practice | partager, argumenter et débattre
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<Table 10> Multicultural education content in the French collége music curriculum

Cycle Grade Contents of multiculturalism

Understanding historical, geographical, and traditional contexts as

le 3 6 .
Cycle ¢ foundational cultural awareness

Cultural diversity, cultural intersections and hybridity, and
Cycle 4 5e-3e awareness of cultural relativity, while fostering attitudes of respect
toward cultural differences.
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<Table 11> Extracted multicultural-related content and initial coding results from the Korean middle school

music curriculum

Dimension of

Level/ .
Contents multicultural
Category
competence
S . . Core competency/
Recognize diverse musical cultures and the roles of music, . P 4 ”
Understanding cultural Cognitive

and contribute to the community to which one belongs.
contexts

OMUSO01-01] T i fe techni .
[ ] Improve various performance techniques Achievement standard

and expressive skills to perform songs or instruments with . Behavioral
P pe & (Performance)/Practice

individuality.

[O9MUS01-04] Participate in various forms of performance | Achievement standard .

. . . . .. S . Behavioral/
in everyday life and recognize the diversity of traditional | (Listening)/Understanding Coeniitive
and contemporary performance cultures. cultural contexts gn
[9MUS02-02] Listen to music from diverse historical Achievement standard

periods and cultural regions and identify its musical (Listening)/Analysis of Cognitive
characteristics and structural organization. musical characteristics

[9MUS02-03] Listen to music from diverse historical Achievement standard

periods, societies, and cultural regions, and compare its | (Listening)/Understanding Cognitive
background and roles. cultural contexts

[OMUS02-04] Listen to music in everyday life and Achievement standard Cognitive/
recognize and respect diverse emotions and values. (Listening)(Respect) Affective
[OMUS03-04] Create and utilize music in connection with| Achievement Standard

areas of everyday life and demonstrate a sense of (Creation)/Creative Behavioral

responsibility. Production
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<Table 12> Frequency of coding results by country

Country Cognitive dimension | Affective dimension | Behavioral dimension
Germany (Berlin-Brandenburg) 10 5
France 10 3 3
Korea 5 1 3
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