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Abstract  The purpose of this study is to develop a music teaching and learning model for social integration
so that all learners can have a meaningful musical experience in music classes, and as a method, the ‘principle
of individualized instruction’ that respects students’ diversity is applied. For this purpose, changes in the meaning
of social integration and inclusive education were examined, and the perception of middle school music teachers
on inclusive music education was investigated. After that, a teaching and learning model for inclusive music
education was developed and verified through focus group interview(FGI), and the final model was completed
by collecting expert opinions on the developed model. By applying the direction and alternatives of integrated
education to the context of music education, this study is meaningful in laying the practical foundation for designing
music classes for ‘social integration’.

Key words: inclusive education, inclusive music education, individualized classes, social integration,
development of teaching and learning models, learner diversity
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S A, SHuEt J3} 71483 0] AARLRE YT o] FRloA= F3lo]
Hol] ¢l= A AIFol U= oISt U=t I3} HollA HIFHA=
2of] Tl AAIQ] W AFRFEO] L Tof B3t olrE R BE:
27§ AFPNIRPR LA AT G A ] M5 S AN AL &
H2EA] o2 5859 Bg2 FEolA A7IAXIth 189 ofy2t A%
129 ug el Ag FEE 08 BYSN ERY BAS Sk 1%
Az Bxtwso) A&7 Fejo] wel, Autstao] E4aSuakA, thEsist
1'_}/\14 50| 7188 B S Minustry of Education, 2021; Kang & Lim, 2021).
WSO R FREA| = AT ARAH o] 521 BAA A5 &
*EFHOH gt dHo BoA: A7|dch
22 olg] 7] AReld B850 ARl HIFE o, & AFAEE AR 58l
gt AarF Basty w0 oA HA EFTH EH4FS e ¢ U= AR
TEA AL 1S a7t okl Eor ol et EAof et WA el
BTEURY ulE A= Ao T ARR 4= Qlth & A&t AR o7t Kol
o] ‘T2 oJu|e}t Festo] TS I ALS] Q] FAPUES AAIA, AAIA,
01 %é 5O ABlEetA] Wedo] whet FESHA] AL, TS A2 S B e R
J3fioll sk Aotk 2 0] SS9 oJn] E3F E5uS iyt s
E“%Li WoA9] WS o2 Hi= Holo] TofA Hloju xBA o2 MEA 7NdatE L
ULk THA] o], Szl Folshe BE TS R 3 W, ShEA il
2AL T w8 og 7 9u|r} Wsksls 3A)o|tHIBE-UNESCO, 2021).
R0 et o] et FLE wIallEnso] Aok Hotate wolslth £t
f&n59] Heh2 nE AolA #53t E3len£o] 7|35 AlFshe A At
THGwak, 2017). #3tall& &5 QoA HE oof|A] St o] 7|3]E = AL
ojoflAl 53t AFRlA HYE HASHL tgtt ARRlE XolE Eole 2HE W
o}, 2hH, oA 9] EalellEn S ¥ SEo] A AL Qlom T1of Tt 3}
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5] AT ) WA AHL oL ABL B3 A7) o]sh(selfunderstanding)S
olZold 4 it o]t SRS T ol& BHo] AT SH FFol e
sheol dist B2 FEoR AEY 5 Ak B WANZ S Uk o Yot o)

3 YL e Aol ABsHe SBS AFo] A7) AL ohet Bt Al
BT 5 9 AUL olefsb BHE, ol 2 4] olsS Hol A el Hhat
ole|z 2T 4 YA THETE FIHOR ol Aol ofZoll 2] ofslet et
ole e AYO| FRE B A3 T 719) 45|} Sefet gL olZon
1, Het §AE Ao WS olZoldt

Jgtha 4 ZHelA o] U Ealolemge] ARL owA KT Ak

I=FH o 2= AT AEH B X ot= PR S ©
o2 3ty O7F BSetrdol tigh d-E0] Hol o]FoA SHA|THKim, 2021a; Seung,
2012; Yoon, 2011; Darrow & Adamek, 2018), X274 2] A= Edt4=o] thst HI=
(o]
‘J:I'I‘
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olgx w7
1. S8IK0| o/n| w3}
SRS BYRAE e 2] Belaich “EHaseld qux}

297 g0 MY THE U RE wiis oAl 5ol 2t E#ﬂwv‘ﬂ A 6
Ao A A9 stnof|A dutskaiyl s

D51 el A A1 - 017 £US) 3 Aoy, Aol A
o wret Qg 73 WHOIA Uobk kgl ojo] QA Hojske @k - o)
G 2ol BT AL W oo} QP AE RS She ASIH B3el Sl
A=A "4(W00d, 2002). Ei,“—ﬂ:;ﬂ]/},}x]% Elia=) T_%‘Oﬂ Hix|et FEutS IS
U Sofos A0P] el 471 58 el G
] }tofl #=lst

JO]—E X}%‘?IEP(IQHI 2013) kA 3 1:]"% 9] =2l
%A EHT2Y H@m NG TR olg WA gaspl nEE A d
1960 o, m=ofl A= it Ao 7] & AollES -85ttt shATt
1966, ALl Holel AnR0] BRETA R AdziE 2L A
W &t A, S5887HY, ALFA FHIE Folde ol A7 IE s 2 8A1E58)
(deinstitutionalization) 2-5-0] Yojut Zofjolo] ALS]ESHS 95t Etfist Aglo| o]F0iX]
7 ARSI B89 FANH, BAHS BFL L AR 1975 HAoRolm-L
(All Handicapped Children Education Act)’ A CZHE & 4= 1o, oo EJle Zojg
‘F 4 At T (least restrictive environment) 2 £ 4> Uth. o] goj= vZofshya} XY
ARS] Som e ooty B2lE 7t askiths A Kotttk Yozt 19804 o
2} 1990 tjofl = FF-SHmainstreaming) 2 =3$Kinclusion)0]|2h= &0 & ARESHHA], Ao

N
—1N
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Shago] SHL % QoA Lkl Bol Sofoli B AEIE SHTEL AT
7] AT, W a0 Yofshae Aukskgo] makeh] AlZelgitt.

0]9} g &of, Aofoli} o599 W2 Yt 22 1989 UNCQ] o}z 2] H 2K United
Nations Conventions on the Rights of the Child)¥} 19934 UN2] #JofjQ19] 7]35] H-5of st
FHZ7F(United Nations Standard Rules on the Equalization of Opportunities for Persons with
Disabilities) 502 o]o]ZTHPark, 2010). 0|9} Z-2 W8-S 7|dto 2 AH|Qlo] Alebylz}
ol 4] 199410 75 UNESCO Slelof A B8 ma wse] 92, 4, Ao wet
SR} et WSl o) deolAs Ao sl S 1 Semtol
Uo7t BE it Uutmge] AACIA R 9 BEPA BEWL 4 9l
S, & BEE QI5F WS(Education for AllyS 73Z5}910H, 0]—‘5 SHSe] ofu| Wk
o] AR AZI7F HAH. o714 Qulshe ‘B AR AIA B o], ARl 2
1T, A3, 319 Ajo] 5o Eo|9E v BFEE ETRITHUNESCO, 1994). At
7F Aol SRS HE SIS wSste b 7MY ARl o Hokow,
ol Sh5A Higt P 2l gl glo] S ARRlE FAolks A BHE o2 9]
Sch ohA] e, SR S0] TSR Ak FHE ARl Ad
(Hong, 2006). 7|4 k= “SE AH]e] Ad o] HiZ AlSl4] S3P< Qulsh= Ao
=, ol A G AAE 5E3t AHo] —TLH% RS IL?‘:,—X] B WA=
7L AR 4F Sl Apdn EEE A
2730l udEo] U= JHE Aueithal 9 ‘2172‘21'—}. CHA] %%H, AR] e
SHoA B o]5o] A A YL HFEHA ABAEE 4 Qe Y 5=
olujsie Aol

ol W5 WoAE FASH 48D 4
A= AR QoI o FHe S 4]
3} e thpst Felel S5t A%E 0 Sk ek
£33 Aelo] oh W50] Huka] Aol chioidof & h8US AARIThKang
& Lim, 2021). Th] D3, B 75N BTG 9lof Holshs sk ot
Aoz o]B5}A] ¢k, 7919] tlobe 2=5lHA] sty W9 AL i=o]7] 95t 1T
o2 FHEofof Qhe(Park, 2002). o]t XHH HIOZA Y I
A9 ‘HE ol§ st w9 ﬂ-%jJ,HUNESCO 1994) W& Zro] it

AR, 7]& SRS Wt == FE SIS oA o]Fo|H om Aol
S S0l Zesh= 29 %ﬂﬂ Atk SHARE E3e om|7t BE SkEAE
Aoz Ao ® SHEEA, AHoAM okEA thfdol 28S = A2 1 9u7t
WA5ksFaL QITHIBE-UNESCO, 2021). 8- Sh5At tha/dol th-8oks Hie A
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s17] eIt gale] o, BUash PSS AAS BE shaRtel Hol Wl HHE
FE A0 ST % UcAinscow, 2005). & Q5 e} FTsjoF T WY F
T:59] o= o SRk T T Flo] ofd, el ook BE shyjo] whe
of oA A9 T ol =S B 2o gom, St Ad Hepge
QIgek Ego] mgoleh oulz Feld 4 Uik

¢

1
=4
© ¥ Hor JfEshe 2FE FAA P NEste Fol=

=
“Differentiated Instruction(DI)" 2= &=, HA=HA g5, 58 &2 AHslhe

BolEE S8R, & =FoA= JNEIF R 7|&staAt gtk
A FE-0] oJu] ¥sPoA AwHEoMEo|, B 37l A|Psh= FoNA

“WE Shine Qulsh, thEsh sHY, AAA A% SH, Aol M 5 A EgelA
w4 Qi E $7 540 SHISS Zokich Ik oleiet LE 97 549
SYES EFSH B 9 4 - ol FO1 o] gA s Ak o
A @8], Th4e0] Bhge] Q1 3 A QlollA] 1A e ARk} el S Shs Bl

A

ZolH © Yot AT AEE Sk olF o S AV WA o] A& Hiet
g 2= T o7 R HS) X o] AARE B8] Tomlinson(2014)2] A2} Tomlinson
o] DIE WAAA A3 Gregory@} Chapman(2012)2] Ato] sl A 117 Fic},

1) Tomlinson2| 7HE3} CHA

Tomlinson2] Differentiated Classroom(7@3} 4 -2 7jH3} wAof st A 4] Qo
A Adrgshs 7Nt U9 84S, S WSOl Al WA o & 84 Al 7=
Sh5U-(content), S5 T (process), 123l S5 ZAIH=(product)©]THTomlinson & Allan
2000; Tomlinson 2014). 785} BF0.2A o] 4] 7He] ES Asue chewt 2.

(1) &t&LHE(content)

slsUlgolz % - S50 GlolAl AL o1
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<Table 1> The equalizer: Differentiated instruction tools according to the students' readiness

< >

Basic Information, concepts, materials, ideas, applications Transformational
Concrete Expressions, concepts, applications, textbooks Abstract
Simple Data, research, investigation, issues, problems, skills, objectives Complex
Smaller leaps Application, transfer, insight Greater leaps
Slow Learning speed Fast
Fewer-facets Subject guidance direction, plan design Multi-facets

9lo} ;e} o), 3hYo] B Zul=ol wet Sl WA, SHAHE, WA, BE, A=Y,
A8, 218, 193 53 5| that AEabrt olgold 4 9, ol 26| olYelol
AAY Aol whet 54 A 24 4 glolok T,

[¢)

(2) &t& I (process)
7S} =hofl A Sk Igolgt sk Wgof tist X4olu 7552 FL5) = 78]
£ OJu|gtcKTomlinson & Allan, 2000). 0] Hi-&- 82 #F419] A o2 Yeslsto] 4¢
Sh= IS Tolt Yukd o g shey 2 Ao A Eg(activity) O 2 = EEE =T

(Tomiinson, 2014), £V o1 &L B4, A8, B4 A7), 123 ofn] & S0

=
HHS B Weiskst 28471 2 ujick. o] WS Sl eli: W,
A, 4, e A5 BASl] TGS AL 5 Ao, 1 4EAE WL

cleyeka A5H 0% o]RolHof ek Mol AEst elA Fagt Yolck
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[ee]

(3) s ZntE(product)

TomlinsonT} Allan(2000)2- QFA 0] B ATHEL. WARo] THAIT} A7k &ofA] 7Rsaic}
I A} o] o) wEH, 94 9] Sk AuHEo] Lok B FRIA] sHiE
A& Wi, ATF SollA] Z3Ee] til] SE56] S 4= JLS sfjof gtk T3]
Sls59] B ThEolii= =59 Ao ofle}, X17g3t izl 4
7% 281 H=E H-85to] FAFAIACF gt Aot o] wf o H2 SHEE0]
Aot g5l AL vl ol At 5S AE
I8 3 st S50 TS FEAAE F Aok Folot skg9] ditE-2 sHnt
o} st FHE AAE F U2 LA dloF ofaL, SPIER stola ZEe] AR
ZH7| sfof ofo|tjo], 3, ZfAsfof T A Foll sl A HHEZ 5= A sfok St
A9 o A= SHYES] FuH|k, Tu] 18|31 Skl o] Ao ZHIst & ke
£ Lolof gtk

2) TomlinsonQ| W3} 7|&

?“l-/\i ] f:’__ Htﬂﬁ’»]’ _9__1_0] OL—é‘lﬂ—Q{chtent)’ 9_]-)]; J—]'X_](pI'OCCSS) :Lﬂ -7 & _)EK_ é
(product)> St5Atol| Wl A= TR Sh5EH] T (reediness), 7] = (interest), 1211 S<5
9FA](leaning profile)ol] W th2 A -5 thTomlinson & Allan 2000; Tomlinson 2014). 7H
wote] 7|23 BT 18-S TAHOR Au heTt 2k

a}?a

(1) s&ZH|=(reediness)

PN A ARFo R yehd 24, o], 71550l
st} 1ot} Sousa & Tomlinson(2011)0]] W=, o]u] s+
P 7 Qlolk, WA AAIRE B TA7E ol
WAl Sh= Zo] ofyzhd 11 A= )7t glttal Stk E3t sHAjo]
Fs Zlol=tal AGFAT AAE T =3io] Ry 54 Fohk= 44
It ol9A Aokt B O s EulEe] i Al AL st 5
O g4Ao|gt & 4t SFA|HE Sousa & Tomlinson(2011)S Sh&EH| 9}
abiiy 0] T2SIoIoF Tk HLk. To] ol TR 4 U= AL, L2
o} Sheac o JholeHe 43 oIS o] 28 o A5ol, S ae
MBI ARG SRS BT S s 7Rso] W Frky Bolof Ak
AF3tH(Sousa & Tomlinson, 2011). SH&FH|E= Sh& FA|LU T Sh50] Q5= 7|5
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of weh ThE 4 9] whEoltt mebA WA S Ee HASIE olgexT,

ShaEe|ES MY Ak Aok & Ao

Iy

(2) E0|=(interest)

Frl 855719 shatigo] 110 sl diEol gl Sie] AAB RO, By
9] X&A e ARE Q- =Q35F g Ao|thSousa & Tomlinson, 2011). WA WA} XA
ot W83k sH39] gul7t AA|oA] F=thd, T ol o] dolubA] g 4= Sith
JuE sHY IR SRSk FAIF Aol thE7|of of=gt RS a1Esto] Sk
< SXAAF T Aolot. sHg9] Zu|et It 7St = A Y= ohaat Zoh
AR, Trl= B FAAAE 93l AAH FolE S 24, SHEE7E A=
&9 THkE A O SHE 32 Rt A, WSt =949] WEkg 1

£ 2 olEoUid ol EUYT 7hs/do] B AN WA, 39
et &0 d4l 2|4, olsll, 7|5 E aFsfof girh thAA, Y] WA =97t
1 QoA dojUtE = ok gk (Sousa & Tomlinson, 2011).

(3) &Y (leaning profile)

Tomlinson} Allan(2000)°f] &J2t Sh<5F4](leaming profiley> Stzofl IS 4714 H
Ao g AiHnt. & oA Shgolk=7b, ofBA BAsh=TF, ol9A FEAshk=
7F, ©og@A 7]1dstal o]gshk=7boltt. o] gt SHol= w314 HiE, vsAls, ¥
5°] YF= 71X L=, Gardner(2006)2} Sadler-Smith(2001):= SH5F212 “UA| ¥4
¥ okg AFPor FE5He] ofdfiske Aol WA st HRITtK(Sousa & Tomlinson,
2011, Requoted from p. 264).

A FA2 AEE A5k AP sk Ao 9] A 7HRIAF=ZA, of= Al7to]
A= QPg 2]l ApE-2lolH, Aeih= FHsitial 2ot 3HH, ok Ao B2 94
ol Q9IS 91X FAl Afo]o] AL X HFtrhRayner & Riding, 1997; Sousa & Tomlinson,
2011, Requoted from p. 265).

T3 Sousa & Tomlinson(2011)2 g4l tisf AbARAT RS ettt o]

5338 4ok BENS ABaln) 494 848 Hested 35
g

H
S48 ATSRA, FAR ABE F70HA) 44 ulg F75kA, 227]

il

[
A a hl

¢ o
;
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[e]

3) Gregory?}t Chapman?®| 7H&Es} 4@ X2k

Gregory?} Chapman(2012)-2 Differentiated Instructional Strategiestr= A XS 3|, T 0]
R 7] Ao 2 HEE A% oS T 5 UL S5t o] &2 ohsE, oy
AL B7F 49l A, 183 SIS ZIRE Uit EES Avslal, FolET
o|9} TN T AP/ Wol Esto] dstal qich

0] 529] AFof|4l= Tomlinson(2014)2] 783} =ADNAE Fxlo] A=t & W8,
7% =9, Ak AEste] s Attt of7|M FES 2 AEste] tigk ol%
£t 2ol A4Eet Holt(Gregory & Chapman, 2012, pp. 32-33). 314, 7%, Al, =7}
A% 7% S50k ok &4, 9 ol FAA HEE WAY 4 |l AlA,
thest shfo] S7kstal itk A, Sk A2et tsAlsol sl Az o A<
7L Qick. oA, Sy I, ALSlE ASARg, =Ho] S840 tist A0l 37t
skal Qlch oA, &3t ARRlA WS}, HAZE=A9] #art dojual Stk

T A Asfof g2 AxH: ol T8 AN Be S0l UEs=
gk H.9)7]2 2AJs|ok gtk Aotk Yo7} Gregory@F Chapman(2012)2- 65+70] o]2

= o
L pgst o9 A thewt 2o Aol RO YT

Sl A2 8-S OB $55PI & A4 st

59 A8 9 2ACIE B A2 e 8ol thol A8 Sk, st 4]
=914 Agstet

© 65 Bk SPol 5T S A9T & U WHE nase

Tomlinson(2014) & Gregory & Chapman(2012)2] A-FoA = & 4= Ql=o|, a5} 4
(DI Sh5Ae] 445 18e 9 AAE F3etth= Hollkle §51s S04 9]
W83t WS A&, = Individual Education Plan(IEP)2} -S-AlSFCHHwang, 2004). SFA]9F
Tomlinson@014)9] 785} 291 7O g 2 ATl AHBlH TS St 2919]
O R S SUDNS TPS] SR wolA] Hr BT H 0 shsT
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2. gfe] AARIE thA] W, 2 AT B S tolAl] AF8ld B Jlefsh
A, Hoh 224 148 AN GERES A5 %

wje} o] SGRIS Tt AMEY R S
A% Hg2 Amsin, g HHS HPPAE 7l
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—_ =

3.

r
02

ot

QFA A|A1E Tomlinson(2014)2] A+ D Gregory?} Chapman(2012)Q] A+t 7RHS} &=
e I FYRSO) HEIYH P& Tl Aol T 5 Uk 050} AT} T2
o] S-S TAG ] APATE Au i, T4 TS At TAXES
QAo B QTS FASTOIAG 2oHedd WS LT AT Yol B 5
STk olst weist APATES ere] Awu cheat et

flo u
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31413} 97 (Hwang & Lim, 2019/ “E8HF F3HolA| Sol2 Bqwe 4
3} 1 ojuehs ATold Sy BES Ao w FHLLO WS AR
S oA0] BUTS WASHE QI oo et o) TS HolLt A8
4w POl AHetd Mg Ea AR welo] Bashy, Fusis S50
HEHAA el wERAd E42 TEsle] Bt e el SRS Te 1R
A Wart QU wIsila] ARk B83to] ulofstT BT et sijo] 45
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<Table 2> Sample questions for survey

Item

How do you define inclusive education?

Do you think that inclusive education is necessary for students with various characteristics,

such as special education students, multicultural students, and slow learners?

How difficult is it to practice inclusive education in music class? Please briefly describe

the reason.

Factor

Teachers/

students
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<Table 2> Continued

Factor Item

Do you present various materials and differential tasks that meet students’ cognitive levels
and needs for inclusive music classes?

Curriculum B . . . . .
What is the easiest(or most difficult) area to plan and carry out inclusive music classes?

Do you diversify the evaluation contents and standards for inclusive music classes?

Do you provide textbooks(or teaching tools) and technologies that consider the various
Facility/ characteristics of learners in inclusive music classes?

administration | What are the administrative factors for creating an inclusive music educational environment
that is beneficial to all students?

20228 89 23YHE] 9Y 14U7HA] LZE(Google forms)S 0]-8-3F 22}0] ARRA
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<Table 3> Characteristics of experts

Career Participation
EX erts oy . . .
P! .Posmon Teaching career T.eac!lmg ‘expenence FGI Witten review
in charge (year) in inclusive class
A Vice . Prmepal 20 & & -
(music major)
B Seconfiary school 20 o o
music teacher
hool
C Seconfiary schoo 10 o o
music teacher
Secondary school
D o 5 O O 0
music teacher
FGIolA = AE7](Kim, 2021b)2] A9t ZaA, F4-, ZJolsh o]A74(Choi et al,
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<Table 4> Presenting various materials and differential tasks according to cognitive level and needs

Detailed answer Factor applied to the model
- Considering role assignment in team projects
- Assigning individual projects according to the student level
- Providing feedback
- Providing learning materials and scores suitable for the level
- Presenting a variety of musical activities

* Assignments for total, small groups,
and individual

* Diversification of teaching and learning
materials
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<Table 5> Recognition of teaching and learning according to the musical area

Factor applied

Musical area Positive Negative to the model
- Not much skills required | - Difficulty in singing in the correct
Singing |- Various options for pitch
selecting songs - Difficulty in vocalizing
- Each student has different physical
- Presenting different conditions.
Playing assignments according to | - Having one's own learning curves to
instruments the level learn instruments. * Activities replacing
- Using a relatively easy |- There is a large gap between students | singing as instruments,
instrument who have prior learning and those and vice versa
who have not. + a leaming and teaching
- Difficulty in creating because of coverage that is not
music theories significantly affected
- Wide range of selection - devising simple forms and creation | by prio.r leaming
. . requirements represented by other | °* Presenting a variety
- Applying creative bol ich d of music genre
4 activities by group symbols (e.g., picture scores an : .
Creat{ng - Possibility of convergence dl.a Srall SCOres, .e.tc.) . ) Tre%n?f'emng mu§1cal
music approach - Difficulty in writing using a pen aCtl\fltleS to var}ous
e . - Body movement, ideas, expressiveness, musical expressions
- Possibility of the various . . . - | '« Enhancine learnin
musical expressions thinking abll.lty, and cooperative spirit : 2 g
are all required. efficiency and
- Lack of understanding of the activities| interaction through
- Students' psychological burden group organization
- After listenig to music, |- Difficulty in understanding the form,
there are many ways to | genre, and social context of music
Appreciating | express feeling freely, such | - Difficulty in listening to music carefully
music as writing and drawing. |- Limited materials

- Taking less time in providing
individual feedback

- Difficulty in expressing one’s thoughts
in writing

<Table 6> Evaluation method

. Respondent Factor applied
Ranki Method
" o N/% to the model
1 Extension of test time 40/55.6%
2 Providing a separate testing place 32/44.4% * Establishing the best
uati .
3 |Oral examination 21/29.2% evatuation environment
to present and verify
4 Assistive devices(touchpad, laptop etc.) 17/23.6% learning outcomes
5 Native language support 3/42%
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<Table 7> Differentiated instruction design elements

Tomlinson(2014) Gregory & Chapman(2012)
Educational objectives
. Conten'ts. . Contents and skills
according to (fact, concept, principle, skill)
the students' readiness, Activation(pre-evaluation and motivation)

interests, Process Acquirement of knowledge

leaning styles Learning environment Adjustment and application
Product Assessment
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Circular and reflective approach

3 () L () R Application N Demonstration
Educational N N S N g 40
objectives Contents L4 Activation L] Internalization ) and o and
d d ¢ adjustment v assessment
(4 B ( =\ S ) (- ) @ . ) & . =\
* Achievement * Performance, * Big idea - TAPS(total, alone, + Construction of * Various
standards: creating music, partner, and small Heterogeneous or evaluation methods
facts, concepts, and appreciation + Pre-evaluation group) homogeneous
principles, attitudes, . group  Big idea
and skills k:{‘;bﬁ? attcy - Identifying * Integration of - .
(mu:;calgeemments et the music activities > PfO‘_"d'"Qf oot
. " ) a variety o
competency co_ncgpts, and characteristics - Scaffolding expression fva\uat\on melh;\ds
principles) opportunities and or acquisition of
+Aims and leamning * Interpretation of teaching aids knowledge -
objectives hi ' understanding,
one al +Determining how itand
* Procedural standard as a to acquire the +Social interaction process * skill, and
+Essential questions knowledge diverse spectrum contents, Including value - attitude
(the methods of knowledge +Providing sufficient
performance, o [V understanding, application and +The outcomes from
creation, and process * skill, and adjustment process the demonstration
appreciation) value - attitude are distinct from the
+Adjustment of learning outcomes
TAPS completed during
music classes
= J (. J & J & J (& J (. J

According to the students’ readiness, interests, and learning styles

[Figure 1] Inclusive music class design model (draft version)

<Table 8> Details of the inclusive music class design model (draft version)

Section Factor Detail to apply

. Achievement standards include elements of facts, concepts,
Achievement standards

Educational principles, attitudes, and skills about learning content.
objectives Competency Expecj[ations ff)r competence that can be developed through an
inclusive music class

Performance(singing, playing instruments), creation, and appreciation

are the contents of the 2022 revised national curriculum.
Depending on the purpose of the inclusive class, these contents
can be applied and adjusted for the practice of various musical
expression activities.

Performance, creating
music, and appreciation

Contents

Subject matter knowledge | Differential design for musical elements, concepts, principles

Differential design for the methods of performance, creation,

Procedural knowledge .
and appreciation
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Section Factor Detail to apply

Big Idea General knowledge that students acquire as a result of learning

It identifies the difference between the achievement standards

. and the current level of students, and later it can be used as

Pre-evaluation . . . . .o
information based on the design of musical internalization,
application, adjustment, and assessment(evaluation).
Identifying students' | Identification of readiness, interests, and learning styles: application
Activation characteristics of the questionnaire suggested by Gregory & Chapman

Interpretation of one
achievement standard
as a diverse spectrum

Even if there is only one achievement standard for all students
in a class, it is interpreted into various categories and organized
into individualized objects that meet the conditions of each
student(diverse spectrum).

Motivation suitable for the achievement standards: contents that

Internalization

Motivation . . .
involve the real life and interest of students
In the inclusive class, social interaction is pursued along with
TAPS individualization, and according to the task(project) total group

(Total), individual(Alone), partner activity(Partner), and small
group(Small group) activities are carried out.

Integration of
the music activities

Performance, appreciation, creation

Scaffolding

According to the students' readiness, interests, and learning styles

Construction of
Heterogeneous or

Seeking the social interaction: organizing into groups or pairs
that are heterogeneous or homogenous in readiness, interests,

App hc(eiltlon homogeneous group |and learning styles
an,
. Providing a variety of . . .
adjustment . £ ty” Offering various genres and levels of music, sound sources,
expression opportunities | . . . . L
. differentiated learning materials and teaching aids
and teaching aids
Various evaluation T . PR
. Content diversification, educational technology diversification
Demonstration methods
and General knowledge that students acquire as a result of learning.
assessment Big idea Through the evaluation, it is possible to check how big ideas

are expressed.
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<Table 9> Major reviews on model description and applicability of the model

Section Experts’ review Revision in model
- The educational objectives is a term that encompasses
the entire music subject. * Revised the educational objectives
- The internalization should eventually lead to as learning objectives
problem solving with musical competences Musical | * Revised the internalization as
internalization is achieved through the demonstration | learning process
Term and presentation. * Revised the demonstration and
- The terminology of the part corresponding to assessment with assessment and
‘acquisition of knowledge’ should be modified | internalization
more appropriately. * Positioned the knowledge acquisition
- It is necessary to think about the term other than| in learning process
internalization.
- Understanding the overall environment should be | * Added a stage called ‘exploration
prioritized over learning goals. of learning environment’ at the
Stage - Considering the principle of DI the implementation | beginning of the model
of the steps requires a hierarchical and cyclical | * Positioned the musical internalization
approach, which is suggested as such. in the evaluation stage
- In an inclusive environment, it may be necessary | * Expressed the comprehensive goals
to set the learning goal in a more comprehensively | in the stage of 'set leaming objectives.'
larger concept. Stated the evaluation stage as
- It would be nice if the evaluation stage is clearly | 'assessment and internalization'
Sub-factor ;
stated. * Added assessment of various
- In order to pursue the students' diversity and musical competencies as sub-factors
individuality, various methods to internalize the | in the assessment and internalization
achievement standards should be presented. stage
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Exploring learning environments

« School facilities, technological devices
» Students’ characteristics
« Students’ recognition of inclusive music classes

A and internalizati Setting learning objectives
- Diversification of achievement levels : EO"\PTE‘“G“SWG goal
« Diversification of evaluation methods -ompetency.
e ey « Big idea
* Musical internalization

+ Evaluation plan

t According to the t

students’ readiness,

interests, and
learning styles Selection of learning contents

| Application and adjustment

+ Providing various expression opportunities
and teaching aids
+ Adjustment of TAPS

\_

+ Factual and conceptual knowledge
+ Procedural knowledge
+ Value and attitude

\ /

Learning process

Activation

« Implementation of TAPS(total, alone, partner, @9 | . Flexibility of achievement standards
and small group activities) * Motivation
« Integrated approach to musical activities

This model is a circular and reflective approach, and the <Exploration of learning environment> is the
starting stage of this model.

[Figure 2] Stage and sub-factors of inclusive music class design model (final version)

<Table 10> Details of the inclusive music class design model (final version)

Stage Sub-factor Detail
e Identifying all conditions, such as school music facilities,
School facilities D . . .
Exploring accessibility, technological devices, and assistant teachers, etc.
learning Consideration of students' characteristics(musical experiences,
environments Students interests, learning styles, cultural backgrounds, types of disability,

etc.), recognition of inclusive classes, and TAPS

In the inclusive music class, the comprehensive goals in a larger
Comprehensive goal | framework, such as the achievement standards presented in the
curriculum, are more suitable.

Setting learning Competency Expected competencies cultivated through the learning process

objectives Bio idea Statements about the internalized educational values(knowledge
& understanding, process * skill, attitude)

Establishment of evaluation plan is required at the stage of

Evaluation plan . Lo
setting objectives.
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Stage Sub-factor

Detail

Factual and conceptual
knowledge

Musical elements, concepts and principles

Selection of

learning contents | Procedural knowledge

Required knowledge in skills and methods for performance,
creation, and appreciation

Value and attitude

Values and attitudes internalized through the learning process

Flexibility of

o achievement standards
Activation

By identifying the difference between the learning goal and the
student’s current level, one achievement standard can be interpreted
in various spectrum with flexibility of the achievement standard.

Motivation

Motivation based on the students’ interests and needs
considering the students’ real life.

Implementation of
TAPS

Learning process

Total, alone, partner, and small group activities.

Pursuing social interaction in the inclusive class. Organizing
into groups or pairs that are heterogeneous or homogenous in
readiness, interests, and learning styles. Providing individual
activities as needed.

Integrated approach to
musical activities

Considering the students' diversity and the musical contents,
an integrated approach to performance, appreciation, and
creation is also possible.

Providing various
expression opportunities

Application and and teaching aids

Various expression methods and teaching aids are presented
so that the newly learned musical contents can be adequately
adjusted and applied.

adjustment
Adjustment of TAPS

Reviewing TAPS in the learning process, and revising and
improving if necessary.

Diversification of
achievement levels

Providing various achievement levels for achievement standards

Diversification of
evaluation methods

Assessment and
internalization

Pursuing diversity of students through various evaluation
methods and technological supports

Musical internalization

Expected musical and extra-musical competencies within each
student, which are internalized after completing the learning
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