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ExperiencesforPre-serviceMusic

TeachersinMassachusetts:Implications
forPoliciesandStrategiesGoverning

Field-basedExperiencesforMusicTeacher
CandidatesintheRepublicofKorea*

Kang,JooHyun**

InordertoexploreimplicationsforimprovementinKoreanfield-basedexperiencesfor
pre-servicemusicteachers,thisstudyinvestigatedpoliciesgoverningtheseexperiencesin
musicteachertrainingandtheirimplementationinMassachusetts.Contentanalysisrevealed
thatmusicteachercandidatesinthatstatemustchoosetwodifferentgradelevelsandwork
atleast300hoursinthefield.TitoUniversityinMassachusettsrequiredcloseto500hours
ofworks,farsurpassingthestate’sminimum.Interviewsrevealedthatpre-servicemusic
teacherswereabletoapplytopracticewhattheyhadlearnedthroughcoursework.Still,
theywantedadditionalfield-basedexperiences.ThisinvestigationrevealedthattheKorean
regulationsforfield-basedexperiencesduringteachertrainingneedfurtherguidelines.
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Ⅰ.Introduction

Teacher’sknowledgesand abilities havebeen claimed to bethe most

determiningfactorsofstudents’learning(Hopkins&Stern,1996;Woolfolk-Hoy,

Davis,&Pape,2006),andareprincipallyformedanddevelopedduringteacher

educationprograms(Goldhaber,2004;Xu,Hannaway,& Taylor2011).Designed

accordingtothepoliciesandregulationsofnationalandstategovernments,

accreditingagencies,anduniversities,preparationprogramsneedathorough

investigationofthesepoliciesandregulationsandtheireffectonprogramsand

oncandidates’preparedness.

Throughteachereducationprograms,prospectiveteachersdevelopgeneral

education knowledge,specialized subject matter knowledge and teaching

abilitiesthatdirectlyaffectstudents'learning.Inrecentyears,inordertotrain

betterpreparedteachers,preparationprogramshaveincreasedtheiremphasis

on developing students’ability to apply these types of knowledge to

practice(Jeong,2012).Field-basedexperiencesprovidethebestopportunitiesfor

pre-serviceteacherstochecktheirknowledgeandskills(Conway,2010).Novice

teachershavestatedthattheylearnedmoreinstudentteachingthananyother

timeintheirtraining(Conway,2010).Accordingly,thepoliciesandregulations

relatedtoteachingpracticehavebecomemoreintensethaninthepast(Jeong,

2012).

InKorea,theMinistryofEducationcontrolsalleducation,includingthe

teachereducationandlicensuresystem.Thereareseveralroutestoacquirean

initiallicense for elementary and secondary levels;however,allroutes

necessitatethatteacherscompletelicensureprogramsandrequirementsat

purposefulordesignateduniversitiesandcollegeswithgovernmentapproval.

Elementaryschoolteachersteachallsubjectsincludingmusic,whilesecondary

teacherlicensesaresubdividedbydiscipline.Therefore,policiesandregulations

governingelementaryteachereducationaredifferentfrom thoseforsecondary;

however,theregulationsforgeneraleducationareasareapplicableregardless

oflicenseslevel.Especially,accordingtotheTeacherCertificationPractice

Manual(2011),Korean pre-service teachers mustcomplete two credits of
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Practicum andtwocreditsofEducationalOutreach.Atleastfourweeksof

practicearerequired.Pre-serviceteachersworkataccreditedelementaryand

secondaryschoolsinordertoacquireinitialteachinglicenses.Theymustalso

completeoutreachrelatedtotheirmajorateducationorsocialservicefacilities,

workingasassistantteachersorasmulticulturallearningassistantswhere

they help students from different culturalbackgrounds in after school

programs. Based on these regulations, pre-service teachers conduct

observations,dopracticalwork,andteachclasses.Priortothisresearch,three

focusgroupinterviewswithpre-serviceelementaryteachersandpre-service

secondarymusicteachersinKoreawereconducted.Theparticipantsforfocus

groupinterviewswerepre-serviceteacherswhohadcompletedtheirteaching

practicum at the time of interviews.Learning through their practicum

experiencewasthemaintopicdiscussedduringtheinterviewswhichrevealed

questionable results ofthe 4 - week practicum(Kang,2017):They had

difficultyfindingaschoolwheretheycouldpractice;fourweeksofpractice

wasinsufficienttoexecutetheknowledgeandskillstheyhadlearnedthusfar;

observationofprofessionalspriortopracticingwastoolimited;andcandidates

wished to have more field-based experiences at a variety of school

contexts(Kang,2017).Interviewswithpre-serviceelementaryteachersrevealed

thattheyhadfewopportunitiestoteachmusicduringtheirpracticumalthough

musicwastheirspecializeddiscipline(Kang,2016).

Ontheotherhand,intheUnitedStates,themaingoalofteachereducation

coursework istotrain teachersin specialized subjectmatter,aswellas

practicalapplicationknowledge.Field-basedexperienceshavebeenincreasingly

emphasizedinordertoallow candidatestodevelopplanning,teaching,and

classroom managementskills,aswellasan awarenessoftheconnection

between theory and practice,and an understanding oftheteaching and

learningprocess(Roulston,Legette,& Womack,2005).Trainingspecificsvary

from statetostate;however,ingeneral,practiceteachinghasbeenstudiedin

greaterdetailandmorecarefullymanagedthaninKorea.

IntheUSA,theimportanceoffield-basedexperienceshasbeenemphasized

insomestudies(Coffey,2009;Freeman,2009/2010;Hourigan& Scheib,2009),
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many ofwhich recommend increasing field-based experiencesin teaching

education programs.Park and Lim(2006) analyzed the music education

curriculum ofseveraluniversitiesintheUnitedStatesandfoundthatmany

hoursandcreditswereassignedtopracticeteaching.Jeong(2012)analyzedand

comparedpracticum systemsandmethodsinmusicteachertraininginstitutes

in Korea and the United States.Theresearcheranalyzed thepracticum

systemsandmethodsoffourAmericanmusicteachereducationinstitutes(New

York University,Iowa State University,Ithaca University,and Northern

Colorado University). Jeong suggested extending training periods and

increasingthenumberofcreditsaccruedduringapracticum.Recommendations

includedpre-practicum courses,seminarsbefore,during,andafterpracticum

withmusiceducationprofessorsandotherpre-serviceteachers,establishing

stricterstandardsandqualificationsforthepracticum,andbuildingupcloser

relationships between cooperating teachers,music teachercandidates,and

programsupervisors.Inbothresearchstudies,thesystemsandmethodsofthe

practica ofseveralprograms in the United States were analyzed,and

suggestions forimprovements weremaderegarding teaching practices in

Korea.However,thesestudiesincludedneitherwhatkindsofexperiences

pre-serviceteachersactuallyhadduringtheirteachingpracticenorwhatthey

learnedthroughit.

Thepurposeofthisstudywastoinvestigatefield-basedexperiencesfor

pre-servicemusicteachersinMassachusettsinordertofindimplicationsfor

improvingtheseexperiencesforpre-serviceteachersintheRepublicofKorea.

We anticipate thatprospective teachers willbe provided more practical

assistancebyexaminingwhatexperiencestheyhaveundergoneandhow they

have progressed,whatthe advantages ofthese systems are,and what

improvementsshouldbemade.Inthisstudy,“pre-serviceteachers”refersto

studentsin elementary orsecondary teacherlicensureprograms.Research

Questionsthatguidedthisstudywereasfollows:

� Whatwerethestateregulationsgoverningfield-basedexperiences?

� Howdidthepreparationprogramprovidefield-basedexperiences?

� Whatdidcandidatesdoandlearnthroughfield-basedexperiences?
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� Whatdo pre-service teachers think abouttheir currentpracticum

experience?

Ⅱ.Method

1.ResearchMethod

Theresearchmethodsutilizedforthestudywerequalitativecontentanalysis

ofdocumentsaswellasindividualandfocusgroupinterviews.Qualitative

contentanalysisallowsresearcherstolookforrelationshipsamongwords,to

categorizethecontentinasystemicmanner,andtofindhiddenmeaningsof

texts(Hsieh& Shannon,2005).Theresearcherinterpretsthetextfirstby

analyzingthenaturalflowofthetextandconversationwithinagivencontext,

andthenbydiscoveringthemeaningsofwordsandconversationstothe

peopleinvolved.Qualitativecontentanalysismethodsareoften utilized in

policy research which can provide crucialinsights into the focus of

policy-makers(Ritchie& Spencer,2002).Therefore,qualitativecontentanalysis

wasmostsuitabletoanalyzingteachereducationpoliciesandregulations.

TheU.S.educationsystem differsfrom statetostate.Inseveralstates,

musicteachersarerequiredtochooseeitherinstrumentalorvocalareas;

however,moststatescertifymusicteacherstoteachallvocal,instrumental,

andgeneralmusicfrom Pre-Kindergarten(PreK)tograde12.Amongthese

states,Massachusettswasselectedforthisstudy.

Relevant information about music teacher certification practices in

Massachusettswascompiled.Duringthe2014–2015academicyear,documents

werecollectedfrom thestateDepartmentofEducation’swebsitesandfrom

otherpagesthatincludeinformationonmusicteacherlicensurepoliciesand

procedures.Thecontentsofthegovernmentwebsites,statutoryandregulatory

documents,andanyotheravailabledocumentslinkedtothewebpagesfor

musicteacherlicensurewerestudied.

Afour-yearundergraduatemusiceducationprogram inaschoolofmusicis
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thetypicalapproachtoearningamusicteacherlicense(Colwell,2006;Wing,

2009/2010).The music teachertraining program atTito University was

selectedforthisstudy.Beforetheactualinterviews,pilotinterviewswere

conducted in orderto check meanings,appropriateness,and accuracy of

interview questions.Thetwomusiceducationprofessorsattheschoolwere

individually interviewed and provided feedback aboutinterview questions.

Then,individualinterviewswiththreemusicteachereducatorsatTitowere

conducted.Twofocusgroupinterviewswereconductedwithpre-servicemusic

teachers.Allinterviewswereconductedduringthe2014-2015academicyear;

allwerevideo-andaudio-recordedandtranscribed.Allnamesinthisstudy

werepseudonyms.

2.DetailsabouttheSelectedProgram andParticipants

forInterviews

1)Program

TitoUniversityinMassachusettsofferedundergraduateandgraduatemusic

teacherlicensureprograms.Withintheschoolofmusicanddance,themusic

teacherlicensureprogram consistedofstatemandatedcourseworkforthe

initialeducatorlicenseinthefieldofmusicatalllevels(PreK–12).Tito

UniversitywasaccreditedbytheNew EnglandAssociationofSchoolsand

Colleges(NEASC).Inaddition,theschoolofmusicwasaccreditedbyNational

Accreditation ofSchools ofMusic(NASM)*.Also Tito’s music education

program wasaccreditedbytheNationalCouncilforAccreditationofTeacher

Education(NCATE)atthetimeofthisstudy.Allrequiredcoursesinthe

undergraduate music education program were designed based on state

requirementsaswellastheseagencies’standards.AlthoughtheCollegeof

*Program accreditationbynationalagenciesisrequiredinafewstates;insomeother

itisencouraged aspartofthestateprogram approvalprocess.Itisnota

requirement in Massachusetts.Teacher education programs must adhere to

state-levelpoliciesandregulationsrelatedtofield-basedexperiencesinteacher

training.
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EducationofferedlicensurelinkedtoMaster’sdegrees,theBachelorofMusic

withaconcentrationinMusicEducationwastheonlyundergraduatemajor

leadingtomusicteacherlicensureatTito.

AsrequiredinMassachusetts,theprogram preparedstudentstoteachvocal,

general,andinstrumentalmusicatalllevels,PreK–12.Theprogram was

housedintheuniversity’sschoolofmusic,whichprovidedstudentswitha

variety ofperforming opportunities.In addition,TitoUniversity cooperated

withotherlocalcollegesanduniversitiessothatstudentswereabletotake

coursesatotherschoolswithoutpayingadditionaltuition.ThisofferedTito’s

musicstudentsaccesstoexpandedperformanceopportunities.

Inordertobegrantedmusicteacherlicensureupongraduation,studentsat

Tito mustsuccessfully complete allrequired music and music education

courses as wellas studentpracticum.The undergraduate and graduate

handbook(2012)indicated:

Studentsmustcompletecoursesinmusiceducationmethods,instrumental

techniques,andstudentteaching.Thecurriculum preparesstudentsforInitial

Licensuretoteachmusicinthepublicschools’gradesPreK–12.Admissionto

and completion of the concentration require passing scores on the

MassachusettsTestsofEducatorLicensure(MTEL).Musiceducationmajors

mustearnagradeofCorhigherinapprovedprofessionalcourseswhilethe

Universityrequiresthatstudentsmaintainanoverallgradepointaverageof

2.00orhigher.StudentsmustalsomaintainaGPAof2.00withintheirmajors.

2)IndividualInterview Participants

Individualinterviewswiththreemusiceductionprofessorswereconductedat

Tito University in 2014-2015 academic year.Information aboutindividual

participantsappearinTable1.
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Name Sex Year Majorinstrument Practicum placement

GroupI

Sally F 4th String-Violin Secondplacement

Hanna F 5th String-Violin Secondplacement

Layne M 5th
Brass

*minoredinHistory
Secondplacement

Imma F 4th Flute

Secondplacement

*interviewedviaan

email

<Table 1> Details of individual interview participants

Name(WorkingyearsatTito) Details

Dr.Ingalls(6years+)

Coordinatorofthemusiceducation

program

Supervisingstudent-teaching

TeachingElementaryMethods

Dr.Kaplan(Afewyears)

TeachingVocalMethods(Usedto

supervisestudentteaching)

Manyyearsofteachingexperiencesin

publichighschools

Dr.Jullien(lessthanayear)

TeachingInstrumentalMethods

Hadvariousteachingexperiencesin

differentagesandlevels.

3)FocusGroupInterview Participants

Followingtheinterviewswiththeseprofessors,theresearcherconducteda

groupinterview ofthreestudentteachers,Sally(F),Hannah(F),andLayne(M),

inaclassroom.Thisgroupinterviewwasconductedformorethan90minutes.

Severalmonthslater,theresearcherconductedasecondgroupinterviewthat

includedfourstudentteachers,Kim(F),Salma(F),Olivia(F),andPerry(M).

Thistwo-hourgroupinterview wasconductedinaclassroom aftertheir

student-teachingseminar.Detailedinformationaboutparticipantsaredescribed

inTable2.

<Table 2> Descriptions of Focus Group Interview Participants
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Name Sex Year Majorinstrument Practicum placement

GroupII

Kim F 4th Brass Secondplacement

Salma F 4th

String-Viola

*transferredfrom

anothercollege

Firstplacement

Olivia F 4th Voice Secondplacement

Perry M 4th

Brass

*changedmajors

fromphysicsto

musiceducation

Firstplacement

3.DataAnalysis

A qualitative content analysis of collected documents and interview

transcripts was utilized.Before the first analysis,the two categories,

pre-practicum andpracticum weredeterminedbasedontheMassachusetts

regulations.Then,thewholetextwasanalyzedbythreesteps:opencoding,

findingrepeatedcodesanddevelopingnew categories,anddeterminingthe

relationshipsamong codesand themes.Conclusionsweredrawn from the

codeddata.

4.Trustworthiness

Fortrustworthinessofthestudy,memberchecksandpeerreviewswere

utilized.Theresearcheraskedintervieweestoreview interview transcriptions

viaemails;however,onlyafew participantsgavetheresearcherfeedback.

Moreover,severalpeersandqualitativeresearchexpertslistenedtorecorded

interviewsand reviewed thetranscriptions.Theadditionalquestionswere

asked via emails in order to obtain furtheropinions,commentary,and

clarificationofterms.Thishelpedincreasetheaccuracyofthisstudy.

Fortrustworthinessfordataanalysis,theresearcherreportedtheassumption

-themusicteacherlicensureprogramwouldmeetthestandardssuggestedby
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theStateDepartmentofEducation;and allstatemusicteacherlicensure

policieswouldbeimplementedinalocalcollegeclassroom.

Ⅲ.Results

Datacollectedthroughcontentanalysisandinterviewswithmusiceducation

professors and pre-service teachers revealed that candidates had more

field-basedexperiencesthanthestateregulationsindicated.Theresultsareas

follows.

1.MassachusettsRegulationsregardingField-based

Experiences

Massachusettsregulationsincludedrequirementsforfield-basedexperiences

foracquiring initialteacherlicenses.Pre-service teachers mustdo pre-

practicumfieldexperiencesandpracticum.Theirpracticumshouldbeevaluated

basedonthePre-servicePerformanceAssessment,whichstategovernment

offered.

1)Pre-Practicum

Teachercandidatesmustcompletepre-practicum fieldexperiencesanda

practicum/practicum equivalent.According toDefinitions(603C.M.R.§7.02,

2012),pre-practicum takesplaceattachedtocoursesorseminars.Inother

words,pre-serviceteachersmusthavefield experiencesalong with their

coursework,andthey mustcompletepre-practicum fieldexperiencesasa

requirementofcourseworkorseminar.Thisimpliesthatprospectiveteachers

have some field experiences before practicum.No furtherinformation of

pre-practicumindicated.
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2)Practicum

Accordingto603C.M.R.§7.04(4)(2012),practicum requirementsinclude300

hoursoffield-basedexperience,includingatleast150hoursattwoofthe

threelevels:PreK–6,5–8,8–12.Thisexperiencemustoccurwithinschools

suchaspublicschools,approvedprivatespecialeducationschools,approved

early childhood careorpreschools,and education collaboratives.Allfield

experiencemustbeobservedbyboththesupervisorfrom thepre-service

teacher’spreparation program and thesupervising practitioner.Both must

assess,evaluate,andguidethepre-serviceteachers’teachingandbehaviors

basedontheProfessionalStandardsforTeachers.Pre-serviceteachersmust

alsobefullyresponsibleforclassroom teachingforaminimum of100hours

duringtheirpracticum.Throughfieldexperience,prospectiveteacherswere

expectedtoacquireasenseofschoolsystem operation,financing,communities,

and cultures,thereby gaining a sense ofdaily schoollife.The revised

regulations(DESE,2013)encouragedpre-serivceteacherstospendmoretime

atpracticetobebetterpreparedforthefirstyearofteaching.

3)Pre-servicePerformanceAssessment

Theuniversitysupervisorreviewspre-serviceteachers’practicum usingthe

state Guidelines of Pre-service Performance Assessment(PPA;2013)* to

determinethepre-serviceteacher’sprogressinthepracticum.Thesupervisor

observeseachpre-serviceteacheratleastthreetimesusingthePPAform.To

assistprogram supervisors and supervising practitioners in assessing a

pre-serviceteacher’sperformance,theGuidelinesincludeevaluationquestions

foreachindicatorinthefivestandards**.

*TheGuidelinesofPre-servicePerformanceAssessment(PPA,2013)were

changedtotheCandidatesAssessmentofPerformancein2016.

**A preparationprogram mustmeetallofDESE’sProfessionalStandardsfor

Teachers(603C.M.R.§7.08(2),2012).Inadditiontoprovidingcriteriafor

the Department in reviewing programs seeking state approval, the

professionalstandardsarealso used asa foundation fora university’s

preparationofpre-serviceteachersandasabasisforassessmentofteacher

candidates.Thefivestandardsforallteachersareasfollows:A.Planning
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Standard A,“Planning Curriculum and Instruction,” and Standard B,

“DeliveringEffectiveInstruction”wererelatedtowhattoteachandhow to

teach.UnderStandardA,therewerenineindicatorsreferringtoage-and

level-appropriate selections for content,repertoire,activities,assessment,

incorporation with technology and media along with child development.

Especially,thefirstindicatorreferredtodrawingon“contentstandardsofthe

relevantcurriculum framework.”Thismeantthatallpre-serviceteachersmust

understand another state-level policy document, Massachusetts Arts

Curriculum Framework(1999). Pre-service teachers should address the

Frameworkineverylesson.TheeighthindicatorunderStandardA required

thatpre-serviceteachersprepareforinclusionofstudentswithdisabilities

usinginformationfrom astudent’sIndividualEducationProgram(IEP).They

mustbeawareofthemodificationsandaccommodationslistedontheIEPsof

studentswithdisabilities.Theninthindicatordiscussedpreparationforcultural

diversity.

StandardB,“DeliversEffectiveInstruction,”wasrelatedto“communicating

highstandardsandexpectations”innumerousareas.IndicatorsunderStandard

B outlinedexpectationsfordeliveringsubjectmatterknowledgeeffectively;

however,it was not content specific.DESE’s Pre-service Performance

AssessmentGuidelines forTeachersreferred to contentknowledgeunder

StandardBwiththethirdindicator,partcsaying:“Demonstratesanadequate

knowledgeofandapproachtotheacademiccontentoflessons”(603C.M.R.§

7.08(2)(B)(2c),2012).Thesixmusicrelatedquestionsthatmightbeaskedto

addressthisstandardare:

1.Doesthecandidatedemonstrateanadequateknowledgeoftheparticular

musicformthatisthefocusofthelesson,itshistoricalperiodinmusic,and

well-known musicians and composers associated with thatform,when

conductingalesson?

2.Doesthecandidatedemonstrateanadequateknowledgeofsingingand/or

curriculum andinstruction,B.Deliveringeffectiveinstruction,C.Managing

classroom climate and operation, D. Promoting equity, E. Meeting

professionalresponsibilities.
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instrumentaltechniquerequiredforthelesson?

3.Doesthecandidaterefertoappropriatelearningstandardsandskillsinthe

ArtsCurriculumFrameworkindevelopingalesson?

4.Does the candidate use knowledge ofmusic theory effectively when

conductingthelesson?

5.Doesthecandidatedemonstrateknowledgeofphysicaldevelopmentand

safetyofchildrenandadolescentswhenconductingalesson?

6.Doesthecandidatedemonstrateknowledgeofthecriticalresponsestothis

musicformwhenconductingalesson?

Theselicense-specificquestionsaddressedapre-serviceteacher’smusicand

music education knowledge,such as the Massachusetts Arts Curriculum

Framework(1999),age-appropriateandlevel-appropriaterepertoireandmethods,

children’smusicaldevelopment,andclassroom management.Althoughmost

questionswerecleartounderstand,inthesixthquestion,thereisnospecific

definitionfor“criticalresponses”inthePPA,buttheArtsFramework(1999)

includeditsdefinition,stating“studentswilldescribeandanalyzetheirown

musicandthemusicofothersusingappropriatemusicvocabulary.When

appropriate, students will connect their analysis to interpretation and

evaluation(p.37).” Standard B emphasized thatpre-service mustconsider

students’background,developmentalstatus,andinterestswhentheydeliver

lessons.

TheProfessionalStandardsforTeachersC,D,andE referredtowhat

teachercandidatesshouldbeabletodoandbehaveingeneralintheirschools.

Standard C referred to how to manage classroom.Itcovered routines,

environment,and climateoflearning experiences.Standard D referred to

promotionofequity,especiallyinachievement.IndicatorsunderStandardC

andD addressedthatcandidatesshouldacknowledgestudents’differencesin

learning styles.Standard E discussed professionalresponsibilitiesincluding

legalandmoralissues,aswellassharinginformationwithenthusiasm,and

personalreflectionofclassroom practicesinordertocontinuouslyimprove

theirpractice.Pre-serviceteachersmusthaveknowledgeoftheirlearners,

families,theireducationalcontexts,schoolandcommunity.Theyshouldalso
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keepgoodrelationshipsandcommunicatewithallstakeholders.

Thesefivestandardsguidedhow pre-servicemusicteachersshouldperform

in a classroom,what cooperating teachers should expect from teacher

candidates,andwhatstandardsuniversitysupervisorsshouldsustainintheir

evaluations.

2.UniversityOffering

1)Pre-Practicum

Allmusiceducationcoursesrequiredstudentstohavepre-practicum field

experiences.Studentsobservedelementarygeneralmusicclassesandtaught

songstoyoungpupilsinMusicinElementaryEducationcourse.Theyalso

observed choraland instrumentalclasses when they took choraland

instrumentalmethodscourses.Studentswererequiredtowritereflectionsafter

pre-practicumfieldexperiences.

2)Practicum

StudentsenrolledinMusicEducation500K and500P,knownasPracticum

onlyaftertakingallrequiredcoursesandpassingtheMTEL*.Studentschose

twodifferentlevelsofschoolswheretheywantedtowork.Thestaterequired

atleast300hoursintwoplacements;theTitomusiceducationdepartment

required more—approximately 490 hours(35 days for each placement).

Professorsbelievedthatthemoretimestudentsspentinthefield,thebetter

preparedtheywouldbecome.Dr.Kaplannotedthatpracticum wastheonly

timeintheirundergraduatecareerwhenstudentsreallyfocusonteaching

undertheadvisorshipofuniversitysuperviors;hence,professorswantedthem

*MassachusettsTestsforEducatorLicensure(MTEL)istestsforteachercandidates.

InordertoacquireinitialteacherlicenseinMassachusetts,teachercandidatesmust

take and pass the state-administered test,Massachusetts Tests forEducator

Licensure.Thetestsconsistoftwoparts:CommunicationandLiteracySkillsTest

andSubjectMatterKnowledgeTest.
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tohaveasmuchtimeaspossibleineachplacement.Moreover,professors

have also created a more flexible plans for practicum hours because

unexpectedsituationssuchassickdaysorsnowdayscouldhappentostudent

teachers.TitoUniversitysupervisorsobservedeachstudentteachertwoor

three times foreach placement.Allstudentteachers were evaluated by

supervisingteachersbasedonthestatestandardsandpolicies.Allprofessors

commentedthattheycouldseehow studentteachersweredevelopingand

changingasnoviceteachersduetomultiplevisits.

Whenpre-serviceteacherswerecompletingtheirpractica,theyregularly

metDr.Ingallsandotherstudentteacherseveryotherweekinordertocheck

theirpracticum status,tosharetheirstories,ideas,strategies,andresources,

andtodiscusscurrentissuesineducation,suchasinclusionofstudentswith

disabilities, cultural diversity, classroom management, and assessments.

AccordingtoDr.Ingalls,theseregularprofessionalmeetingsenhancedtheir

field-basedexperiences.

Allthreeprofessorscommentedprospectiveteachersmustbecomeculturally

responsiveteachers.Theyexpressedconcernabouthow topreparecandidates

tobesensitivetodiversityintheirfutureclassroomsandhow tomakethis

licensureprogram moremeaningfultocandidates.Therefore,theprofessors

providedexperiencesthatprefiguredwhatstudentswouldencounterinthe

futureandopportunitiestoobserveandtalkwithin-serviceteachersabout

teaching,studentprogress,andcreativemethods.

3)Portfolios

Pre-servicemusicteacherswererequiredtosubmitthreeseparateportfolios

documentingevidencethatallrequirementsforlicensureinMassachusettshad

beenmet.Thefirstwasanadmissionportfolio.Musiceducationstudentshad

enteredTitoasmusiceducationmajors,buttheywerenotadmittedtothe

licensureprogram untiltheyhadcompletedthisadmissionsportfolio,uploaded

itto acloud-based storagesystem,and had itapproved by themusic

educationprofessors.WhentheycompletedIntroductiontoMusicEducation

course, their first portfolios were approved, and they passed the
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Communication & Literacy testoftheMTEL,they,then,wereofficially

admittedtothelicensureprogram asmusiceducationmajors.Musiceducation

professors evaluated admissions portfolios based on fourcriteria:content

knowledge, pedagogical knowledge, pedagogical skill, and professional

disposition.Contentknowledgewasevidencedintranscript,juryevaluation,

andsamplesofwritinginmusic.Pedagogicalknowledgewasassessedthrough

comprehensive reports,a music education journal, and sample works.

Pedagogical skills were evaluated through microteaching. Professional

dispositionwasevidencedbymembershipinNationalAssociationforMusic

Education(NAfME),teachingexperience,andservicetolocalorstatefestivals.

Thesecondormid-review portfoliohadtobecompletedandapproved

beforestudentscouldbegintheirpracticum.Itshouldincludeevidenceof

contentand pedagogicalknowledgesuch asallclassnotes,artifactsand

resourcesfrom musiceducation methodscoursesaswellasevidenceof

professionaldisposition,forinstance,attendanceatconferencesandworkshops.

This portfolio was done on the nationwide electronic portfolio system,

TeachingK through20(TK20),whichisthesystem putintousebythe

Council for the Accreditation of Educator Preparation(CAEP).* The

mid-review portfolios were evaluated on the same fourcriteria as the

admissionportfolios.

Thefinalportfoliowasallaboutpre-serviceteachers’practicum.Itincluded

allevidenceofwhattheyhaddone,alllessonplansthattheyhadcreatedand

performed,andallmaterialsthattheyhadusedforlessonsduringtheirentire

practicum.Thisportfoliowasevaluatedbasedonthestatestandards,the

ProfessionalStandardsforTeachers,anduploadedtoTK20.

*Inanagreementtoconsolidate,NCATEandTeacherEducationAccreditationCouncil

(TEAC),createdoneneworganization,theCouncilfortheAccreditationofEducator

Preparation(CAEP)in2013(CAEP,2013).Thegoalsofthisorganizationwere

twofold:toraisestandardsfortheevidenceonwhichtheybaseajudgmentof

“quality”inteacherpreparation,andtoensurethatcandidateswillbewellenough

preparedtobecomeexperiencedpractitioners(CAEP,2013).
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3.Pre-serviceTeachers’ExperiencesandOpinions

1)Pre-Practicum

From thebeginningoftheirtrainingthroughpre-practicum fieldexperiences

withincoursework,candidatesagreedthattheywereabletodevelopmethods

toapplywhattheyhadlearnedtopracticeandtogainasenseoftheteaching

and learning process. Moreover, these early field requirements were

opportunitiestobuildrelationshipswithin-serviceteacherssothatpre-service

teachershadmorechoiceswhentheyconsideredplacestoworkfortheir

practicumandfuturejobs.

2)Practicum

Inthepracticum,theparticipantscommentedthattheydemonstratedwhat

theyhadlearnedthroughcourseworkduringtheirpracticum.Theybeganto

understand educationalcontexts and accumulate knowledge of learners.

Interviewsrevealedthattheygainedasenseofclassroom managementmostly

through practicum experiences.Cooperating teachers and studentteachers

togetherdeterminedcontent,butstudentteacherswereprimarilyresponsible

fordelivery ofthecontent.Then,cooperating teachersprovidedfeedback.

Whenuniversitysupervisorshadsitesvisitsforassessingstudentteachers’

practicum,three-waymeetingswereheld,includingthestudentteacher,the

cooperatingteacher,andtheprogram supervisor.Theparticipantsaddedthat

thesemeetingswereveryhelpfulforsharingdifficultiesandsolutions.They

wereabletodevelopadeeperunderstanding ofeducationalcontextsand

pupils,and acloserrelationship with theircooperating teacherand their

supervisor.

Throughtwofocusgroupinterviews,studentteachershaddifferentopinions

aboutthecurrentsystem ofpracticum.AllparticipantsinGroupIagreedthat

approxiamtely7week-practicum ineachplacementwouldbeenoughto

becomethefirst-yearmusicteachers.Ontheotherhand,GroupIIparticipants

presentedvariousperspectivesaboutthepracticum althoughtheywishedto
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spendmoretimeatpractice.Kimpointedoutthatshewouldhavepreferredto

workatmoreschoolsforashorterperiodoftimesothatshecouldbroaden

herviewsandknowledgeofdifferenteducationcontextsandmeetmany

studentsandteachers.OliviaandSalmawantedstudentteachingforalllevels

sothattheywouldbeabletogainmorefromeachlevel.

Moreover,throughpracticum,GroupIparticipantsdiscoveredwhattheyneed

to know more,for instance,specialeducation,music technology,and

non-westernmusic.GroupIIparticipantswantedtostudymoreinconducting,

to observe various educationalcontexts and to have more field-based

experiences.Eachparticipantfaceddifferentchallenges.

3)Opinions

Allfocusgroupintervieweeswantedtobecomemusicteachers,sothatthey

cametothisprogram.Hannahpointedoutherweaknessinteaching;however,

shesaidthatshewasreadytobecomeafirst-yearmusicteacher.Perry

added;

Tome,there’sadifferencebetweenbeingreadyandbeingwellprepared.In

mymindthere’safineline.I’m definitelyready.I'm excitedtodoitandthen

I’m like,“Oh,am Ipreparedtodoit?”Maybe.Areweeverreallyprepared?

That’sthething(Perry,Interview).

Theparticipantsdescribedfeelingready:Theyfeltthattheycouldgooutto

teachrightaway.Theywonderedwhytheyhadtotakesomanycourses

whentheyenteredtheprogram.Somecoursesseemedirrelevanttomusic

teaching.During theirpracticum,they realized why thereweresomany

requiredcoursesandthattheyneededtolearnmore.Theycommentedthat

theprogram didnotnecessarilyneedtoofferadditionalcourses;however,the

participantwerewillingtolearnmore.
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Ⅳ.SummaryandSuggestionsforPolicies

andStrategiesGoverningField-based

ExperiencesforPre-serviceteachers

intheRepublicofKorea

StudyingtheMassachusettspracticum regulations,andtheteachingpractice

system andevaluationmethodofpracticum atTitoUniversity,revealedthat

pre-serviceteachershavebecomefamiliarwitheducationcontextsfrom the

beginningofpreparation.Thisissobecausetheirearlyfield-basedexperiences

weresupportedbythestateregulations.Moreover,TitoUniversityrequired

morehoursinthefieldthanthestategovernmentminimum.Duetospending

manyhoursinthefield,pre-serviceteacherswereabletoacknowledgewhat

theyweregoodatandwhatwaslacking.Throughfield-basedexperiences,

theyexpressedtheneedforlearningmoreincertaincurricularareas,more

aboutestablishing relationships with students,and more abouteffective

classroom managementtechniques.Basedontheevaluationcriteriaprovided

bythestate,everypre-serviceteacher’spracticewasguidedbycooperating

teachers and was being evaluated by program supervisors.These clear

guidelines and standards could help pre-service teachers become more

professionalandbetterpreparedwhentheyworkfortheirpracticum.Withthe

supportofcooperatingteachersandprogram supervisors,pre-serviceteachers

documentedeverylessonandreflectedontheirownteaching.Theyagreed

thatthesedocumentedmaterialswereveryvaluablefortheircareer.Training

in thefield wasconducted throughoutafullsemester;however,several

participantsexpressedthedesiretohaveonefullacademicyearinthefield

likeaninternship,ortogotovariouslocationsforamonthatatimeinorder

toexperiencevariousschools.

TheteacherlicensuresystemsinMassachusettsandKoreaarecompletely

different,sotheMassachusetts’regulationscan’tbeappliedinKoreaasthey

are. However, this investigation of regulations regarding field-based

experiences,theirimplementationatTitoUniversity,andpre-serviceteachers’
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practicum experiencesallowedtheresearchercomingupwithfoursuggestions

relatedtothefield-basedexperiencesforpre-serviceteachers.

Thebestwayforprospectiveteacherstospendmoretimeinthefield

wouldbetoincreasethenumberofcreditsallocatedtoon-sitepractice,as

Massachusettsdoes.Thelengthofpracticum wouldnotbeeasyformorethan

fourweeksduetomanypracticalproblems;hence,anumberofotherways

shouldbesetupinordertoimprovethefour-weekpracticallearningeffect.

First,regulationsforpre-practicum fieldexperiencesshouldbeincludedin

the national policies. Pre-practicum regulations were included in the

Massachusettslaws,andTitoUniversitymandatedclassobservationsatpublic

schoolsineverymusiceducationcourseastheregulationsindicated.This

allowedpre-serviceteacherstofamiliarizethemselveswithvarioustraining

sites,and to prepare their own training exercises by observing how

experiencedteachersapply theoriesandknowledgetopractice.Pre-service

teacherscouldestablishanetworkwithpractitionersfrom thebeginningof

theirtraining,whichwashelpfulwhentheyconsideredplacestoworkfor

theirpracticum.Inadditiontolearningthroughbooksandlectures,students

learnbyobservingteachersinthefield.AsJeong(2012)suggested,many

universitiesandgraduateschoolsareawareoftheimportanceofpre-service

teachers'hands-ontrainingandareprovidingearlyfieldexperiencesseparate

from the2-creditteachingpracticum.Itisexpectedthatmoreprospective

teacherswillbeabletoimprovetheirunderstandingofeducationcontextsif

theearlyfield-basedexperienceisbackedbypolicyasitisinMassachusetts.

Itispossibleforprospectiveteacherstodomoreon-sitepracticaltraining

from thestartiftheobligationisimposedbytheMinistryofEducationrather

thanrelyingontheautonomyofthetraininginstitutes.

Second,regularseminarsrelatedtopracticum areneeded.Theinterviews

with Korean pre-service teachers revealed thatthey did notvisitthe

universityduringtheirpracticum aftertrainingorientation.Theysharedtheir

experiencesaftercompletingtheirpracticum.Topreparefortheirpracticum at

Tito,pre-servicemusicteachershadanindividualmeetingwithprofessorsin

the music education department.Seminars with pre-service teachers and
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program supervisorsoccurredeverytwoweeksduringtheirpracticum.At

theseseminars,theprogram supervisorcheckedthepracticum statusofeach

pre-serviceteacher,anddiscussedpossibleimprovements,currentissuesinthe

field,andwhatpre-serviceteacherslearnduringtheteachertrainingprocess.

Theyalsosharepracticalexercisessuchasideasoneffectivemethodsand

classroom preparation.Attheendofthepracticum,alllesson plansand

materialsaremadeintoane-portfolioanddocumented.Throughpre-,during,

andpost-practicum meetings,thedifficultiesfacedbycandidatessurface,and

thediscussionincludespossiblesolutionsandimprovements.Asalsosuggested

byJeong(2012),concreteplansforpre-andpost-trainingshouldbeprepared.

Infact,focusgroupinterviewsrevealedthatpre-servicemeetingswithmusic

educationprofessorsbeforeandafterpracticum,seminarsduringpracticum,

andcreatinge-portfolioshelpedpre-serviceteacherstodeveloptheirteacher

identityandbuildprofessionalnetworks.

Third,development of evaluation standards is needed.Massachusetts

providedassessmentcriteriaandguidelinesforpre-serviceteachers'teaching

practices.Evenduringthecourseofthisresearch,theevaluationcriteriawere

revisedandthecontentswerefurtherrefined.Withtheguidelinesprovidedby

thestatedepartment,theTitoprofessorsvisitandevaluate3timesinone

placement,and could directly see how candidates were developing and

changinginthefield.Additionally,theevaluationwasdoneseveraltimes

ratherthanonetime,sothatthepre-serviceteacher'sfieldpracticecanbe

evaluated in various aspects,thereby strengthening pre-service teachers’

professionalism.In Korea,cooperating teachers view,evaluate,and give

feedbacktopre-serviceteachers.Professorsinteacherpreparationprograms

should guide student teachers’ practice during their practicum(Teacher

Certification Practice Manual, 2011), but they don’t officially evaluate

pre-serviceteachers’teachingperformance.Instructionandpracticalexercises

areevaluatedaccordingtotheschoolregulationsandcooperatingteachers’

ownstandards.Theevaluationcriteriacouldvaryfrom schooltoschooland

from one cooperating teacherto another.Ifthe evaluation criteria were

providedbytheMinistryofEducation,pre-serviceteacherswoulddevelopthe
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requiredknowledgeandskillsthroughthecourseworkandwouldbebetter

preparedfortheirpracticum.

Finally,thecooperationofthein-serviceteachersisurgent.Interviewswith

pre-servicemusicteachersinKorearevealedthatnotallschoolsallowstudent

teachers,and those that do were not always welcoming for student

teachers(Kang,2017).Often cooperating teachersresented thepresenceof

studentteachers.Some pre-service teachers had to choose schools and

teacherstheydidnotknow.Mostpre-serviceteachersdidtheirpracticum at

themiddleschoolorhighschooltheyhadgraduatedfrom becausetheywere

familiarwiththesystem andwithsomeofthestaff.Ontheotherhand,

Tito'spre-servicemusicteacherschoseschoolsthattheywantedtogoto,or

cooperatingteacherswhowantedtoworkwiththem.Beforechoosingsites,

theyhadobservationsatmanyschoolsandtalkedtoseveralteachers,and

thendecidedwheretheirpracticum wouldbe.Becausetheyhadtoobserve

from thebeginningoftheirtraining,theywereabletovisitschoolswhere

theywantedtopractice,establishrelationshipswiththein-serviceteachers,

andgainvarioustips.Thus,theyacknowledgedthattheycouldmaintainclose

relationshipswithpractitionersandlearn alot.In Korea,thisisdifficult

becauseofvariousinternalmatters,butin-serviceteachers’and schools’

cooperation with pre-service teachers and teachereducation programs is

crucial.



강주현 / An Investigation of Field-based Experiences for Pre-service Music Teachers in Massachusetts
                                                                    

- 23 -

References

MinistryofEducation(2011).TeacherCertificationPracticeManual.Retrieved

fromfile:///C:/Users/neulb/AppData/Local/Microsoft/Windows/INetCache/IE

/VWTP568I/2011년도+교원자격검정실무편람.pdf

Park,M.K.& Lim,M.K.(2006).Currentstatusandimprovementforthe

secondarymusicteacher'strainingsystem.MusicandKorea,31,175-199.

Jeong,J.E.(2013).Astudyforthedevelopmentofpracticumprogrambasedon

reflectivepractitionerforpromotingexpertiseofsecondarypre-servicemusic

teacher.KoreanJournalofResearchinMusicEducation,42(4),147-165.

(2012).A studyofstudentteachingpracticum program formusic

teachersinmiddleschool:FocusedonKoreaandUnitedStates.Journalof

MusicEducationScience,14,19–40.

Coffey,H.(2009).“Theytaughtme”Thebenefitsofearlycommunity-basedfield

experiencesinteachereducation.TeachingandTeacherEducation,26,

335-342.

Colwell,R.(2006a).Musicteachereducationinthiscentury:PartI.ArtsEducation

PolicyReview,108(1),15–27.

(2006b).Musicteachereducationinthiscentury:PartII,Arts

EducationPolicyReview,108(2),17–29.

Conway,C.M.(2010).Issuesfacingmusicteachereducationinthe21stcentury:

Developingleadersinthefield.InH.F.Abeles&L.A.Custodero(Eds.),

Criticalissuesinmusiceducation:Contemporarytheoryandpractice(pp.

259–275).NewYork,NY:OxfordUniversityPress.

Freeman,G.G.(2009/2010).Strategiesforsuccessfulearlyfieldexperiencesina

teachereducationprogram.SRATEJournal,19(1),15-21.

Goldhaber,D.(2004).Whydowelicenseteachers?InF.Hess,A.Rotherham,&K.

Walsh(Eds.),Aqualifiedteacherineveryclassroom:Appraisingoldanswers

andnewideas(pp.81–100).Cambridge,MA:HarvardEducationPress.

Hopkins,D.,&Stern,D.(1996).Qualityteachers,qualityschools:International

perspectivesandpolicyimplications.TeacherandTeacherEducation,

12(5),501–517.



음악교육연구 제47권 제2호, 2018.
                                                                    

- 24 -

Hourigan,R.M.,Scheib,J.W.(2009).Insideandoutsidethemusiceducation

curriculum:Studentteacherperceptionsofthevalueofskills,abilities,and

understandings.JournalofMusicTeacherEducation,18(2),48–61.

Hsieh,H.,& Shannon,S.E.(2005).Threeapproachestoqualitativecontent

analysis.QualitativeHealthResearch,15(9),1277–1288.

Kang,J.H.(2017).MusicteachereducationintheUnitedStatesandtheRepublic

ofKorea:A comparisonofmusicteacherlicensurepoliciesandtheir

implementationintwocontexts.(Doctoraldissertation).Retrievedfrom

ProQuestDissertationsandThesesdatabase.(10254124)

(2016).MusicEducationforPre-serviceElementaryteachersinthe

RepublicofKorea:Aninvestigationofpoliciesforinitiallicensureandtheir

implementation.32
nd
WorldConferenceInternationalSocietyforMusic

EducationProceedings,79.

MassachusettsDepartmentofElementary and Secondary Education (1999).

MassachusettsArtsCurriculum Framework.Retrieved09April2018.from

file:///C:/Users/neulb/AppData/Local/Microsoft/Windows/INetCache/IE/

K4UPAY8D/1099.pdf

Ritchie,J.,& Spencer,L.(2002).Qualitativedataanalysisforappliedpolicy

research.InA.M.Huberman& M.B.Miles(Eds.),Thequalitative

researcher’scompanion(pp.173–194).ThousandOaks,CA:Sage.

Roulston,K.,Legette,R.,Womack,S.T.(2005).Beginningmusicteachers’

perceptionsofthetransitionfromuniversitytoteachinginschools.Music

EducationResearch,7(1),59–82.

Wing,L.(2009/2010).Musicteachereducationasavictorygarden,CollegeMusic

Symposium,49/50,217–238.

Woolfolk-Hoy,A.,Davis,H.,&Pape,S.J.(2006).Teacherknowledgeandbeliefs.

InP.A.Alexander& P.H.Winne(Eds.),Handbookofeducational

psychology(2nded.,pp.715–737).Mahwah,NJ:LawrenceErlbaum.

Xu,Z,Hannaway,J.,&Taylor,C.(2011).Makingadifference?:Theeffectof

TeachforAmericaonstudentperformanceinhighschool.Journalof

PolicyAnalysisandManagement,30(3),447–469.



강주현 / An Investigation of Field-based Experiences for Pre-service Music Teachers in Massachusetts
                                                                    

- 25 -

국문초록

미국 메사츄세츠주 예비음악교사들의

교육실습연구:한국의 예비음악교사들의

교육실습 개선을 위한 제언

강주현

본 연구는 한국의 예비음악교사의 교육실습체계 향상을 위한 방안을 탐구하기 위

해 메사츄세츠주 음악예비교사들의 현장교육실습 관련 규정과 경험을 조사

했다.메사츄세츠주의 예비교사 현장실습은 예비음악교사가 2개의 다른 학

군을 선택해야 하여 최소 300시간의 현장실습을 이수하도록 규정되어 있다.

메사츄세츠주의 티토 대학교 (TitoUniversity)는 500시간에 가까운 시간을 현장

실습 이수요건으로 지정했으며,예비음악교사들은 현장실습을 통해 그동안 배운 내

용을 실제로 적용해 봄과 동시에 부족한 부분이 무엇인지도 점검할 수 있었다고 한

다.연구를 통해 한국의 교육실습 개선을 위해 실습과 관련된 규정에 여러 방면의

추가 지침이 꼭 필요함을 알 수 있었다.

Keywords:현장실습,교육실습,예비음악교사,정책,교사교육.
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