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FHRBFE FEE BT HFolde Beles Rio) & 5 glonz, =A ‘HE oz o
HEHF & Holrh

dubdeg WY, #HE-S AHFRKS #@felztn & & Arkh 28, #HE #sS BA
o jitfr 2 el E}EM 27 fRY AR e Askn Yk Fmstn Q& uiel o),
BHEMARE BERP Y Kante AR ABEA =& fEfol st g1, ket 43e 7
2% Sprangerv =Z{Le] HEAE WAE FEez HENow, John Deweve FiERHS &
Biate] el gle £O5Re] THER MR ta sk Y

ol S BHS AR TBHEE #AAA TEY v g{bs 1A st BE
ol i} JLEpe) ehe Big e gk ?

olE % ARMITEECE S1&h #E-& Al A LBy S48
TEELE sk HOE CDEENY FURSL gH W ARl
sl #HEI LRSS BE I Al m oy vhx o] A
S FARR LEE HAA " 3 sleirh

T, FHRBR WEMS Bsle Felis, o) deld wak oA il xxe ER FHREH
Bl AV ol 7bA] [#EEe] Slth

KRl A BH E3 W FEENY AHE s, FREH #5815 Sed, I oW

58 aesl o} stel, whara
e FA 98 F QY o
=

5 TPREEE

1) NS, #HoE O (& Bl 1975), p.l2
%) McDonald, Frederick, J., Edncational Psycholog: 1959, p.4
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2 FRET BAEES AT KRR BR

g EBHME FHSHE JTkat BERERT B Aol R4 ERmste drk

ok ohel, W BEEHRFE KFLEEX U FLEFR ol 22+ BEERI FH
BEo FHEs} HEBE 7w #Ei BFF 2 dolrh I del= BEFBlIGEA AR
BE ¥A WAY AL ste A BAEEREC] 14dsts &7 obd <+ gith

FLHH YoM HHEE nAste HRPY S Rk BREEEEE fEde A&
£+ dAdH e AR A —@Eelnl, FREEE HEY gl 2 EwbE HURE Bt
HAY HEg 2AsE A ¢ Fad dd Relrth

FRERL sl et RMIFAE B ol FolA e, T EMIEM-E dhe] gl HI &
RE BRIt AR OROE BEEC] Ve dA =w, of AUt Melst EF &
Aol th

BHBHE o] MBHL A Aol = =% HEGE —Eel R, & #MeEsd Hkolrh H
sl 2 A e Aol A FRAS FRE L HERE W b FRoE HUHA] BA 2l
BHEY Fgen vehda g Binslol =AA = Zlolth ol¥ el RENEEE Ml
WHE e, ool HLER =3¢ HERY Simel

o]} Ze B4R FF SolA, A AT whst Fo] BEL PRl HEolth. =3, BH
& @agolwl oln] glE Aol E A2 AL ve st 78 el AR HBoln0 e
I EHESAT, N E LEBEEE LE AR welEdd Eikel e ERY —&
Wie A Fatn ok A4 CERE ol % HFEF B BKE Adi ded, £ AIAA A
mle f7Ee dovle EE FBo EHE F v oAl —id TRE WA Xeha gl
= Aotk ¥

oheb, EFo|zt ML AU R BIF B W Eel, FEEHS RY dx s &
& ool A HA FTEA KA HEE ML Bbe E2RE M ERT
& g Futel glesl, “EBFolwt, MERClA Hgstel HArstL dsheta ERE AEHT L
24 HES frtsha 789 e A ot @l Vst & + K& Aotk

I. HREF] FHR

B ol BhEA] HRHITHE T RS WEN HEEe HE Aol WMIEE M o9
AR R 98 4 QoD Leivh, o] el FRMYHES Kok YohE Huvel:
L TFE RE A7Y F godea

4) Charles Leonhard, Robert W. House, Foundations and Principles of Music Education (New York: McGraw-
Hill Book Company, 1972), p.121.

5) Ibid., p.122.

6) Ibid., p.122.

T) WIEE, RSB ERER (A& B, 1973), b T4
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I. E%%8] FR 3

ool FL HRY WA E HBAD £ A& £XMA EH0l YolHE ZA 2B} g,
BE ofdo| E& olB T HE EHE AL Yk e BEEFREC Wi HATH B
o) WM, Ee FE FHEE NI Q& odAole e 4 E AR FROELS R
A2

Fgol fol4 BY @AY oA 8EA WA 24 2 ool 4P LAt mHE ¥
4+ QA S, = 20 FRE B 9 Tl e Raol A 28y, @ o
Pz o @ olol: Mok W@ REEIOlch & col@ =i grod), Ffel HI SAYE
Ao wlskel W EEFHolth AL ojulol: Fhl YolA 1o MBI TEE W HT
2o RREE ARHNoT MELT & Rk LA, ok FEM WEE oS A—REA
= 2RAR BRART. 2 KEel, £ olole 19 WEE WA Miktas HE FH
ol o Aen], Faeel olH MG Bk TEE dele MAGIDY E4e LER
k.

2Eu, olgleld shgoR¥E o] SEtex gE W o]FL obFd £EE gike 2
3 7)otk she, ©9y) HEOl kel FBIS 1A WAS ool TolA ¥ Whksh @led,
= 44 Q¥ E A% FAs o Bk,

o5} o], HEWBEAE LAshn FAHQ whAl el K RS whaA mrRQH, BEM
d REE fehel FRME2) ¥elol Hae WAL Brh

1) #F#2 EN

ol gk Fgke] By Fokel Mo HEMS EF (enjoyment) 24, rhythm, harmony, melo-
dy, texture, timbre, tonality, formi} phrase lines} & #F4e B & RERY ERl #HE
2R RIS TUH o FabE Aolrh FES EEII §& AtdE FkE aRd=
Aold, FHEM L5 BA K EFsts Aolrh

ol BEE AxE ¢ BES W EFE BE et s B Bador g
= Adh, FEM AE AdsA g b Fe HE d4E BT & Ae B, @k
o) ##be] A& 54, 2Em vkRlte g fiFfF HER AUt obd FlE HAT #
T RS0l FEUE e EHe ol FolA & Aelrh

ol kol A Lriw, EH-S FREATS KM Bl WM E MR FRIEHL A
olth. thA walA, BIRERS FHEIEMAAYE BRTMLE HRY B concert dF
7be] el ol A 2 gt W& Aolth

ojzlo]t Aol w7t 25 Ehze] ZAENC wat o8 A Ad2 FEe =1 Yok
T8 Jobn . DeCecco, The Psvchology of Learning and Instruction: Educational Psychology, Prentice-Hall, Inc.,

Englewood Cliffs, N.J., 1968, pp.385-425% %xs}et.
— 5 —



4 FREE HEMEE 98 LREEY 28

o] A& EEIe] BURIEMZEK Coplande] Aol whe} 24 o] Eobd, @ REHN EEY B
P& (sensuous plane), @ FEHIT Bane] BB (expressive plane), @ BMRS ZFES  EEHE (sleerly
musical plane)?] 4] 7}A] @Al 7} B Ao} ?

A 1o B w5 749 R w85 5159 dFgdE #A glo] 1 g &
oA erErhE& Ax 24 EAYstE BREelth ol BAlclA Fo] Furste Aold,
T BREF AAEHE Aolztn vy EHL ¢ EEY @S AV Jeod, HXEHY
A, vdebrtd e FRERY WX FLREARNY #HuRe s $3t8 # Rojrok

ol ot 72 BRAA FHEEE] FTAL FEA T s BolY P& Hele Ao, BE
7L el HI BHERENE S W FRARY FREETY 28 LR/t olFoiAE A
ot ¥

E3, Portnoye] ¢3td HH-E TutEA £+ A B (training)-§ sl 4 4+
o3 ok b obdeh, Fel I EEEY RES 19 d33 REE, 19 49 %
&, ZABS £, 282 £0F oz dojvbe 7o Ak 1? gabd, $HES A2
€ 7] Fel osted T EHo 78AL 3w Aolth

of 7ol A FEEES Suld JFE A Tohe AL FEEF Yo i FoF EE
olo, ¥ volrt s £E Kfste SvhE HRE FRiol AekA & F Holrh

A

i H

—{o

2) o 2R

T S FHHo] st FREF R F o MESS AA s B v
AEHA BolAE AR, HE, fFlh, 558 W SF 579 T2 FHLMA &80 15 o

Basta mpkshe geol A YE B, 515 9 SES L T mASS BEReE HY
T Q= Il AA olEAul, olrtE A JExH AR sheEtd.

T4 Y FH HEE AMEE THM B FH B, TR BT S HE 4
#FHa rA-E B BB LE W BEMos BEHRSHE fidelch & BEd o
o T4 HRY Mol HRHUBL FAU WAl HAroke R Wy Ada A ok

FE Eo] gk, BT F olt AH-& BAFES B8, —HQ FEM Bk 5
geo) JoT FEN FHY BRR Bl Wi I T Ay & SAYPosrH MEE F
& A 2 Rolth. §, L& Efghos fiel H4EE =& F Yo, T FHel EIHI A
72 shorslA & Zolrh T, EfJol TET A% AFHeor A FLE E=rt 6

9) Aaron Copland, What to listen for in Music (New York: The McGraw-Hill Book Company, Inc., 1653),
p. 13

10) FREGH 638 FE - BHH B (A& BREESBERRL, 1975), p.22.

11) LiRE, p.22

12) Lg%, p.22.

13) Charles Leonhard, Robert W. House, op. cit.,, p.133.
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I. BEREB] HK 5

= AEH A, WAME 4 20t Sol Y FEWE dd+ e Ae VT 5 glow,
Bl BA) RRoE Mzy Fe 255 AW 9 Aol

RPETEA R, FRE) BFETI0) AET olRlele W 3 Tl melodyd] % #WAe o
T e EEy 2t AHENS Aol melodye] ®ejol 9x] ghow], 1Ao] FEso
2 ZBEY S Wl s gREANA $X &g Aol

W, ERE BB ot dET 2E Y BRe 94 8 F Aold, @M AR
A e vY8E A8 F Aol

FRO HMA FEEE ZE FENA o) ol ok sta, AR F gojok Ak HIE o,
5 HAY ool T Fel W TuFL v REH Yk P95 AFE Q£ Q- B
BN F1E 3-8 DER Ak ofglo]EolA MAReR: HFE PE RO BEI ol
i, oHEN, M, AE zhe BMR 2 kele REMQ JEE BEAZoRA No 94 B
Ryl RBHY 7HA & Fo] FE HEE EBY & Aok

BWT FE60 WSS ORI Fo BoS Bad o, = ol WRES EF9 Ax
@7 A8 HEME ERTezA BREE Aotk FEBEE o4 o] B o}fsE 7

2 = AAA kg Aolrh
3) HHE M

FRY MHL vl A FEEe] vebde B4 LG el whel w@EET WS (con-
struct) o] v ' g, > BEelstis EElEdl, o] HAW #Ee] R e FEgs
2 fTEhERe o

TR BES A 9 205 BBES 22T dadel e o Fgel H ] Hgm
Foll EEY BWRE vehviA ok K5 Moy Aot 28 %o, F4e] kBN Fke
BEER7T e st e o —Bvdl Bk A e, E J¥As] 4 Aotk

B B AR ERY B B FENY FE A2 287 g A= Qo F
HEFY ool dlaes Aw Ex FHEEGY A Sd dehd 9= AR 4
ako] KEG-& BEFFA AT Fast flkiel L HER B BME Fooh

2 eE, RHES —4&, fEMmel A wHEel ¥ w4 wat %o FHREme RAN M
© oh U FHEETIY W HHS HE Aotk olTE o7 LS BEE £ BHEE 4
g rkd ¥ oL iR e A2 oYk

AT R0 HHR M kel B Aw, F4e) BRI HERol HY i ==
i Aol A (R YL BERTE KB Bk So) | Aolth ol B MBS FWHRERE) Slol4 X

14) Ibid., p.134.
15) Leonard B. Meyer, Emotion and Meaning in Music (Chicago, University of Chicago Press, 1956), p.76.
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6 FREES REEL ¢ LR B

Y m#@ec o% Fasda 98 ¢ Qo
4) WS ®%

B & FH B (skills) & FHE FHE FiE(technique) I FEEZ A Fs71E shAul, Fg
2R B AdE2e K5 B39 #4, F © EHS 5 kills of listening), @ BHE
BTG (skills of performance), @ FEMRS] £:75(skills of music reading) & %8} Aotk

AA, HEE v B Q994 53¢ HH, 24+ 4% =& 3339 52 27e
&5 vl -A el Gurneyws H$-& £+ o BHE ‘Fo] B g 3 1®

ol B YL FREBEES ME¥eld, A4 ¢ 59T & A+ BHoE BREH
ofgt Rl AAP FH A= A&, #HE, £E89 ohet vaF & FHE Pstn Rast
T BE 94 =9, 19 BEETE B #1779 44, A& 99, 579 oz g5 S5
aA 2 Relvh EF, A" H3As Fodol Nvska of| o] oekg Zlvtel] stale 7
T EHEe TS skl 4A Dok 2¥ ohdE, F43 el MrEA gz AwAe A

=€ Aeolth BT MIs A3l R #LE mRSEA FRY Hss o

old AES FREHI EAET ohJEl HFHEF T o) HE A 3 ) LS|k
ol 3G € EAH FEEHoIN, hE TE S o FodA Jue ZAA Ao

=, HEY B FRe HEY BHe HE wnte s ste BEIE Aoz M
BiEelyt Fikol obfE F5stch SlE ol B¢ AAR BEol glol: JAHY B EEH
Qe HIG7L 57 oyt

225k, Mursell> & HKITE w95 doj oA F 7= M, & T gie @
(control) 3} JHEE & A4l (action pattern)& [F—3s}rti dhu], E3t o] 5 RAEHe| B3 Mk
W2 HRY EE, oA T A FEG @LS evlaA T o o F4etm ok

B e AL d$E TEHoE ) s E BE HEEEe 238 kEls)
718 utehe FHA Foke Rrsls F4EY Dol Wolok Tl o]9 e AT oA 54
BEol #AfFs L, 1 Adle] =l st E KMl HMESE Ae SLomH g EH
B9 HAYS] & #&el ol2A Hm, vlEs HFstn SulE R o)=A Pk

opA efe g, B HIw —fEY EEY FIEA, gt Vg Q& o8 13 sse &
BRol gl Abolo] BHRE ol Aolth EE FHHM AT Zol o)d ALE oz T
E®o 246 BE= )z

16) Max Schoen, The Understanding of Music (New York: Harper & Brothers, 1945), pp.82~84.
17) James L. Mursell, Education of Musical Growth (Boston: Ginn & Company, 1948), p. 221.
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I. SRER #iE 7

5) W2 WE

Heidbreder of A7} & |49 BE B el A v 44 = 433 ol He
T+ EFv] e TEE TESAEH, ' 94 BES FREFN glo ol Tt B 3 &

£ Aoldy, —py o ko] Wl T = R¥de FAH KiEelet EHRA ) )AL T}
T EHES e Kol ol 2517 o8 AxE Ay FHAY 2 Y2 $F3FY 5 Aok
o] nh& A ()] BE BEY ARl A d¥E 7AW FEYH BEE FELEES ok
FtA ol tt. o] A& nhEItA el AL BEEM BA-F BT s -Bolck. Fifgel Ha ¥
A BEE AL Qe BER 0] BESE oA v & FRET o AEEF A Mk
T givh FEA BEe A= Relx, BE e T 789 #MLE Xdt= Aol

FEY BEs the ¥ M Fa7 HEE el dojA k! A, BEEAAN F2 9
FE T HYE ARYG FlE BY, TRV FE Y HERYEH QS Yol HRN BR
o] AT EAFol ¥ B4 Fggol M BHEY FEMN BEE SHAA HAA4, a4 YR
FB Z24E wrol At Ao KBl Yow Ffel H +¥F BEE Ut €

FEW BEE BT T R A4 HEE 153E F 4% $530 E—-ERE &
T Aolth AE Eol, HF EBLUY B4 BES HEY 173d A=Ay A=F ¥
Ex o3 A golA BES sl ZAE A HezH uigA F Aok KR, A A
T Fge Ha 243 BEE ¥ S/HAF F Uk

E 3ol HERe AV Bl B el gste] dojAch FlE W, ozle]EL AV
7} Fotste Fuu B AR B HE RBE 9 %E deoh obsAE, oty
G Aolo] 45 WE £F0] Aol dolt AYF HE FUAA A $ARNL B
7t 2457 4ok ,

npxwte g2, REEE W (association)oll oshe) FHRE S ARE of® & A % (one
factor in a situation) & FoFSLEZ] foldtA =Hu 2] HME FAY RES HolA B
. fIE 9, $9 Azl sol-fa gHol AF AL AFsA HH Fhol #atd F4H
BEES HA =, FEEEAAZA $33d BEE HAA "ok

2

N

6) %2 MAlH

T MAINC R el MY SHEA, BEH FEMES SR o WANE T H
BE AR RE S TR, ® HR #sA Ao

FPEo] 2AZ FHE BT, A7)7h Fotste HEE AT, 1AE ZHY ¢ A
a, A7 Aol H WME MEE St g A7 st BNE 5 Ae VHSA F

18) WIMEEE, T (SA& L IEFd, 1976), p.163.
19) Charles Leonhard, Robert W. House, op. cit., pp.140~141L.
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8 ERBHS B A gpane Hux

1A FREBGPol A at vk wA % FHE WA o] BHRY 5 ok

FEHN WA 24 o8 HE Zoof dojx= BRSLE AA4E REE gk mae
Aol ol Hgeor A Hie T4 MmN 1 HRES 7H & 2 #ifdeln, oa
olEY FHE WE RET 9 BAIHY Pow HolAm, = 8% Hasge st A
o] ok

0. #¥%8%F %M

shtel BERREE MRS RN KBS Q) AL olm o) oA o WA EAs
ook RIESL ok 1" @Al WE: e IHEE Loz KT Bhe Aoty w
°bzt BRE 9 & Aot :

AZ1AA B S EE o) HHEH nas o o £ £ Aoloh WS HARWA
Aol Wi BH HEozA this] ABM Aol o &, HAS AWM WReld s
B HEWE Vg8 & 4 Qo

) R £28%

Aol WAEE KIS BEEB ) BEREA 2% Qi4¢ Axz 9ok gy 3 24"
olglo| 7} A A5 ElelEx], slajr]e BERTER, Holrt WY g Ao ol 7] ghA] 3
AL 104 WA 124 9 oj=lo] s} 9 zre A& Trhe AL o}F kg 9.& oy 7
olch o] watde 34 | olulo] s} °l¥ B7E BY 4% g o), A7 34 1 o]z
ol Al HWol A3 A o] o] 7 T & Holth

L, o]} Ze Mo ojzlo]s} wmt A =8¢ HA sz gps qdE T Qe Y
o] o BB o] 2 & =) fFals Ao ErFoln HEfyo] ok

Wheeler= B9] J/REBE (Gestalt theory of learning) & HEREH, o= HE FEE K
el #ARA s £mEn o)k o Hi-2 FBEY B (stimulation-induced matu.
ration)o] 2h31 B2l Q)= FEEE Woksla 9lcoh. e o] Wi e dxe mEpe 1Y An
i, AFE F9¢ 0 fuss fEe PUGERES VeIt ® os s st 2
Bl QoA FEel 9= @8R R, olAE FElE haEA MY o) 2t 4
2rh

EUAE) BT BRAY R (R RIS e EREEA Qi mEshoh Eghel ke
" 20) Raymond H. Wheeler, The Science of Psychology (New Yok: Thomas Y. Crowell Company, 1929)

21) Leon R. Doré and Ernest R. Hilgard, “Spaced Practice and the Maturation Hypothesis®, Jowurnal of Psychology,

4. 245~259, 1937.
22) Ernest R. Hilgard, Theories of Learning (New York: Appleton-Century-Crofts, Inc., 1948), p.238.
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LHHS @A 9

oflo]7h My $4-5 AT AVE A4 « n2d Rl vk #4E A FEsteY o
M &2 8% A8 FAe w2 FEel st olst 2 A ¥ES EA
] & el A of7]E wl el w2 ool Wastu, d5E 28 &k s,

o] -0 2] x A
5 4Yg ok 94 dof gk
aelshel, 52 Sl A3 ABAol WE BashA G 4 Rt oo S 4

qebed, 1A 48 iGetel FBE KRGl UE BRETS WEKE U % 4 Utk

R RS Y AT oRbtA 2 ol EEE ok e8] FREBE QoA FHY
Wl B 2 ulF 4 JMAtha FEY F5 ek vk s, R oz REg Aol
o, Aol gy FEE Lol B ohr syl HEgeln] Bl ] w-Eolch

FElw ol FA o FHY BT FEHEMD MRS o) Rtk sl Aol FEHEFRY —#
Byl ARdol vk o] EHAY BUAD T FEBEMY BRel £RE E M v THES
olglo]-Fo] cekdha #hgsti, olrle] waE HEE F8Fezy o)Fod £ rh.»

BFREM Ao MEe BAE] 5% R TR gl o dojdnk. #1859, st
T oehdel M el F2A] Rahe A2 Lol FiEe] o Kol £-Fsh) s Felh uiMe
of gt ofslol & d-& Felo A5 ML LEo] E& FE M HlE e fENS A
3 FEEA 97l =l ok

ZelEg, Y RS REFS FEY BAo R RN de A SREE za oy
o] & Aolok kAl WA, ofgf ZE A5 AHE G ohAE- RN KBS 5] vy
g RAIL ol 5 delrh

2) RBERS| BR

Seashorew .LE D BHMIHG-& RIS BH #EHE 444 ATAHA 955
JA e, 29 Hier Ad AFshe A gdden, old 2 Ay MEY HEE F
B3 FEHEEE gt

o E FHEKHFRELS BYLEE AFFAY HRVES AW, 37 #d, £ 2 A
shel g e —#I BHEFEEHE A stow, o E§ FHERE &k

Melton-g EBHEHRAA d-2 #RE HERE FEHste dols oeldel Aeke A% ¢
gtow, = F4A A Bob LEEEE, 455 BEARY EEEAA B d4Hd BREel A
Kol Bl Fd® Higo)l 1Y, ZElste] o] AEE &5t del Al AP

TPEHE B0 BUERY BRES R OBEES HEEE ERA T oy el Yoe A
S 7R = A ub, REOHEBC ol M-S FHERM R xyH R #HRsts

=2

L.
£

=90
£

23) Charles Leonhard. Robert W. House, op. cit., p.143.
24) Arthur W. Melton, “The Science of Hearing and the Technology of Educational Methods, " Harvard Edu-
caitonal Review, 20(2) 1100, 1959,
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10 TREBEY BAte 9 MR EX

=+ A £ A 2o

B A3 =2]8t7] $)sted B.F. Skinner, Jean Piaget, David P. Ausubel, 28] 1 Robert
M. Gagnée] A& & Aslwrz 3o} ‘

ol E& B dele Hols ¥ A ool EHND. AL, LFY gHL FHRET =
2485 M Yo, EAE AR WE, H#E 9 FHike AolN By s thech

Skinner= R LEET WA LEE ol 7t ol WRLESHKoIN, PR Wi
%t Piagett= Learning-task Situationo] ] o]gle] &9 abe] 43 BEHERB T WAHRS &
Habe BHERS ke AR, Ausubeld HibiEe RS £ THT KELEEK)
o =, Gagnés EBANAH WHRE Aoty BB mg, o]Ee FHu AdE Hs
B Aol gort glegetn Atk

Skinner& A& ¥ <57] (teaching machine)oll fks] WMHREEEHR T HKEWL) WHo) Whk
otol Fhete] FHA QA BHAE Astn Ao 1= ERBEERI KEHL w24 @ T4%
+ Aoz dEd N BERARS BT 5 9, @ BEEo] A #Ed ol BEY
H#TT & om, @ BAEEL REC Y+ BEEFE 48 4 Yot FHFT@RH e & o}
A HBEER N Bielm, AAY BEE mzowe ofmgA Yol wald o He =i 5l
th).

2928 LEBE Plaget® £ oldlo]Fo fTEHE AXFozHd FiKEYD HHe BE
A%k

Piagete] 44 & 2 d o2 FLHEFN ME7T e 4 224, A2 HaPR BRe 5
27t Ao REa YR FHEW MAEEA KW T A Ta, AR BEEM e 19 3

< FEE gkt = B en, AAME 19 BKETS KBEITE FEEmPss S5
WK #E FTREsthe Zoloh. Marilyn Pflederer Zimmerman® & H4ME4TKe]
s Piagete] TRy REEST 1o WRHES HHR

Ausubel®? & verbal learninga} reception learning-& o 4| T-sl, #Eik 9= verbal
BEI yfe x4 BRS R ch v reception B BREHE io], JAH EEA B
Bk v BE sbole] ERILE mHNch Ausubeld] B AT o] fold Frk Yo w
BEA Bk At A Zoh d97] SHE B4EY ERh] WA glo) B How s
tealg & A gol itk 1o Eie PEBE KN FEHT Wed HRe Wndy

LT fom, FEE BEAAM )2 verbal BHe| EEF A8 E sbH gt

25) Jean Piaget, The Language and Thought of the Child (Cleveland, Meridian Books, The World Publishing
Company, 1965)

26) Marilyn Pflederer Zimmerman, “Percept and Concept: Implications of Piaget,” Music Educators Journal, 56(6)
1 49~50, 147~148, February, 1970.

27) David P. Ausubel, The Psychology of Meaningful Verbal Learning and Retention {New York: Grune &
Stratton, Inc,, 1963)
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V. EREHY i 1

upA 2to 5 Gagnés, BEAAH HEFEES BHo Add ¢ 732 A& THEHRED
B ek ® 28 BEY mi AT o9t 2 o 128 £ #Fd #HE
+ AYdte W Ao ERg

FREF Qo A HRE P, H2ACE vtebe 7B 2o —#ihel o B3k
ool AfTshe BN T8-S WY 5 slelor Wk Gagnéd] BEEMF Sk o7t wa
BEBLE BREFEESAA BEERY S490 FRERY o5 ¢4 HE R3s A
8 FUh

D BEo RE”

FmEe] AU gl oleat 2 o aAYe $6 JASHA —Rid BEER
PEX E%?é- o BEMES WHY & Q= BEEES SEsHa g8 2ok

@ B BEE Folsh QoemA R o s] v 4e [REA A <R o

FEEE Qo A% o] FEL @HE s, A BEKS he MEGEA LEIE Fu
s e, Wige| ok FHW Bk W0 Y& BAebe Aolth BE AT Fg &
ficshel = S REy A o] §17] mel, KB EMkE rrdees AN AFW A gE A<
a4 U okt @k
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— Semmary —

A Study of Basic Principles for Efficiency of Musical Learning

- LEE YUN-HEE

This paper has as its purpose the exploration of musical learning. It begins with a definition of
learning, considers the nature of musical meaning, provides an analysis and description of the
products of musical learning, and gives attention to the relationship between musical learning and

maturation.

Learning is growth and development; learning is experience and something new that has been
added. And it is a process that results in change i behaviors. But psychologists have not get

agreed on a definition acceptable to everyone.

All these hehaviors result from musical learning. The {following section has as its purpose the
definition of the areas of musical learning and the clarification of the learning products of a musical

education.

Musical appreciation is defined as the apprehension and enjoyment of the aesthetic import of music.
Musical understanding is defined as the ability to bring accumulated musical learning to bear on the
solution of musical problems. InYaddition to these two, among the areas of musical learning arc

musical knowledge, musical skills, musical attitudes and musical initiative.

Maturation associated with age is commonly accepted in both learning theory and learning prac-
tice. Ordinarily, a child of three is not expected to ride a bicycle, use a typewriter, or play the
piane, but such accomplishments are commonplace for ten- or twelve-year-olds.

Wteeler developed a gestalt theory of learning with a strong biological emphasis which attri-
buted all hehavior to growth. His theory implied a principle which has been called stimulation-induced
maturation. The second type of maturation depends upon experience in stimulating environment and
may be called experimential maturation or simply, for our purpose, musical maturation. Both types
of maturation are important in musical learning. Many problems in musical learning arise through

pupils’ lack of musical maturation.

Seashore did excellent pioneer work in serious experimentation to apply psychology and learning
theory to musical learning and music teaching. Unfortunately, no one continued experimentation on
the basis of Seashore’'s work, and few music educators have developed new directions for such

experimentation.

Four men have been selected for brief discussion: B.F. Skinner, Jean Piaget, David P. Ausubel,
and Robert M. Gagné. Skinner takes an optimistic view of the possibility of applying resuits from

experimental learning theory to edvcational practice by means of the teaching machine. Piaget, a
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18 A Study of Basic Principles for Efficiency of Musical Learning

Swiss psychologist, has developed a theory of mental growth by observing the behavior of children.
Ausubel has established a spirited defence of both verbal learning and reception learning and has
presented a subsumption theory of meaningful verbal learning and retention. Cagné has set forth a
behavioristic position in learning that is having a profound influence on the thinking of educators.

Eleven principles of learning are as following:

1. Efficient learning begins with a compelling and intelligible problem.

2. The learner must perceive the relationship between his learning experience and the problem he
wants to solve.

3. Motivation is central to efficient musical learning.
Learning depends upon impressions received by the senses.
Provisional tries must be made in musical learning.
The perfection of complicated skills requires correct forms of movement established by practice.
Musical learning has a sequence of synthesis-analysis-synthesis.

. Learning is an active process.

L XN e

Learning is highly individualized.
10. Learning may transfer if generalization takes place.
11. Learning is affected by the total environment of the learning situation.

Up to the present time, most of the efforts to apply learning theory to musical learning have
taken this direction: Because a particular theory of learning indicates such and such to be true, the
music teacher ought to do thus and so. This represents a logical application of principles of learning

to the teaching and learning of music.

In all respects, musical learning is a change of musical behaviors; as age maturation is taken place
by learner oneself, musical maturation is also accomplished by learner and all the learning principles

and the learning theory are to be received actively by learner.
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