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B 8 Hot wgelu Az Adelsld
dd 8] vty M 28 AA) s 7k AR #5EL AR HAE

g yo] Zapgto] FA e AA s AEsta FYL 2 AFel ddshe Hoz AP
1:},_1)

2 1900 o) ¥ ulg wfe] GAUA HEEA FF AY T2 1947 el $3
3 =% Al¥l(essay examination)& EAl $3]A Heh o)) £33 APSels HAAHY
F@o] Y} 3A A4sr) wfeolqdct. weby 2047] Aukell HRFe), AT E W
Ay Algjgte] SA|Y FFE o) FA HuAM, IR o] JHE A At o] ST A
o] AbAlAlchs} -2 AP Hriolrt2

22} vetel Axg Axrt A =09 AL 1947] 29 AfErlolct 1y AF o] F &
1969 WAEEzE 2A EHa oM d¥Y AuFrEe] A% HukE AujstA Pt
A olFE vlFA 2ol dd 8] vt 3&e 715 cHRY gy Alage) x4lH
T EFAE diel, sy olFe vFe] 8] et mge) Al F¥gE LIk 047] Ak
of A YR Z4F AR Hrh FHE0] WY ol F vIFY A& Yxwhel o x4lH
A& o, ol 8] vt A 8714 whkg degld. a2y a0 AY & d A7A|
2% Hrte] AYAH B2 Holgldntd

add AA 2o gleid Wt ARlste e o]@4¢ 2R WA F o) M
ol dukHoe F& ¥FL 1) TF FF A4, 2) ¢ AY AA 3 e AY 24, 49 F
74 o] GAR o]Roilctn Wtk 1 FAME 2& FR9 dAo] S Fasta, YA
HHEL o] I{ ZXY 2A4E AF Fel FHsT AF ojErtEE FAUGY 1y
AAlel el 2wkl A7t s 2% F37t 9rHE Fesle Aol ohd, %)
7b 28 BERE AAA = Alerh s DA Aol

FAle 7129 AR gyt A £40] A KT W AU A FAEe] FTsi
gle 2& Zo 9A3) uikiche AMel glckh BFFe] AlRlde] % w2 71EY W)

1) Thorndike, R. L. and Hagen, E. {1969). Measurement and Education on Psychology and Education Third
Edition. John Wiley & Sons, Inc.

2) Ibid.

3) HodZ(1992). T TeTHA YA7|(1945~1962) BT Heq A, oAt ¥ upat 9] =F.

4) 7sE, 2Ws AR FHS HE (19%). Yo T8 P o) JA Ag A
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7], & A4, AR AP F A5 Al(lower-order thinking)®] & e X F%
ol o) wgo] Syt A, F4| AAY $9 1% Al(higher-order thinking)
233717} oJjich. 24 Hl2d(Lauren Resnick)& vlstol|4] F7hA o2 go) AAjsl= &
3t AHE0 disted mlgRich o]d AAEA FAEL HoE 18l § ZAM Fojopt
o 2y AL ol AALEo) ZV“ of g elFUgle S ATyt kbl o)y B
g5 THE wold 9y ANES FE YrEEE TAES i AN S4EY A1
< %3] Z2AE F e Ao

= 7€) Hrke 2 Bt EJthHZ‘ —Eri(nonnal distribution)?7} =718 F+817] wfj&ol
EE Aol o E 4 e 4¥ FA 2 & £ e o3 EAe A 29y
o] w&3AEL Hrt Ayt F9oA) REE o] Furlucn, 2¥A Falvjals S
AA ARE dohple d o3 #49 #44 $3E SHse Aol F83uty FAE
2047] o]F wHFHAEL g ALY F/AE ALHoR Hayr) a2 vl Hrt
g ARt AR =g, 2%, WA 7] B AFe ol AF w¥9 A
F83HA At g AAE o] FEF JFE vl & /|29 Hrke AWA ey
A7) wigel APAHL 2 FAs) 7t o5 AL AYAlTle e sl

71&9] el Wi o]t Wl 19808 ] o] & A2 f¥Y b WAL F7EA &
o} £3] 1990t So] vl jEHe] w8 sNEHel olwlelFl 2000, =7} XS =¥ (National
Education Goals), A £ ZZAE (New Standard Project), #|33] 2&A1x¢| & % 7} A
(National Assessment of Educational Progress) 5 c}fgt & & /I¥7]| 150 52}, 18
I o] 7]9-ge] HAsE “Abzdle 83 (thinking curriculum)™8-2 o33} 2 EXS
=t}

e
o N
fu

HN e &

r& r]r b

o

LS S 222 AR ol DR sk Aol

2 Ane B 99d A4S Adlinear) 94Y B2k gk

3 A B4 8, A% U9, Ao, P S5 ASE ¢ e,

4 S50 BXE AMel Gx, 2HE BT, AEFH A 44E wZFoA B &
517} olale}

5) Towa Test of Basic Skills, California Achievement Test, Metropolitan Achievement Test %
) Resnick, R. By All Measures : The Debate Over Standards and Assessments. Education Week. 2-4.
7 3 WA AH RE2} H$ A 0 A
8) Herman, J., Aschbacher, P. and Winters, L. (1992). A Practical Guide to Alternative Assessment. Alexandria,

VA : Association for Supervision and Cimruculum Development.
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5 AAL odA AHgsta, o fA H&shy, AAlY g oFA st ok Al F
L3}t

6. 571, ¥, AHE7Hself-esteern)o] S F S F3L viAlch

7. % e AP

28 4 glee oty AR Gt AAE WA ") 283 £33 Hrpt viE A
%3] gujsle A7 E ot gk

By 43 3719 d2AQ 3= 7t=vi(Howard Gardner)®] ‘b2 Z2#(Arts Propel)’
o ot AlEg stz It gl deiA slRe] rleve 'oF A ol 2R fEd
dale]gatelct 2e “obEe dled Udd AR AAY 2&IH 4 "ot FAE W
A3}r] $18ko]"0) olx zgdelal TIAMEE AYFc) r|A TEF]L Hrizte A=
& 7hdel st T, o] AL B ¥ ohzl "Al $E] vete) 8 Yrld® FF A4S
Hyoh gz Eae olx ZaHe) Aol ofx zgde] 9] 3 Hrp AM, 1 A H
22 vzt A 8419 F oAl Fste] Asy A} o

1
H

. ofx ==

olz Z2do slmiir} A%OF gly W= ditwe] Z2AE AE (Project Zero) &
]2 10 2887} (Eucational Testing Service), ¥ =¥ 2 (Pittsburg) 2% 3§ =
AFEo] g slod 198536l AlAtEl dF T2 golr) olx zeddMe §9, vig,
9 i £ FHOE “o}FY S Y Aol didte] Mo} 24 2 Hr
£'stual xyich JtEL) 0)8) o] olg i AFIE Wi 28 19 9EA
o] 2] gtk 7t=ve thg# o] olopr|dlct:

tlo Mg
3]

ofr o3 ofn

9) Herman. J. L., Aschbacher, P. R. and Winters L. (1992). A Practical Guide to Alternative Assessment.
Alexandria, VA : Association for Supervision and Curriculum Development. pp. 19-20.
10) Mark, M. (1996). Contermporary Music Education. (Third edition) New York @ Schirmer Books. p. 62.
11 Project Zerox A &2} Nelson Goodmanell 8] 196736l HdRg sh= oistw aSoighde s o
Zzolch, o] AFas 7k ooyt At £F W 2 2 g Ao oidt A& Ageich Fay e
o) A% w F shie dgolu, weld Project Zero A7 Fellv “obFg) oAigd, AvIA U, de %
Zo| Alvld Azt dgelAe T4 4 R Az, AFY T4 Fo AA" Fe) L=k (Geahigan, 1992)
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HE Had AN TR LagE AT el AR A8A el
A 4 AT ZA-E Bol@ Al A whyelAR, mld BE Fol
H74Em YA ko)l d95E BEAYAN 4BV, SeAE AAZ [5Se)]
BAdol ehasl AFHoRY e A de Aolehi

7tede A2e 24-47F S d7ste o dlg 235 A3 Z4gt) 1 o)8-E v}
Syl ohgF o) #3dr}

A, 253 dgd FAse B ARELS 7129 Hr) o] de i) A &%
3] #-gs)=) gk =Agc

=4, dg T Arisle FAE LAt 2L A §Hol o A AT
of st ARch FR38ch

AR, e S FRA]A W & FH FAolH =¥ LA e U7 83

Jd, dlg ade 7S A4 9 9 H9A 3d 558 FAUL

A, e BE Zmﬂ A4 &5 AR e avhe A A AN, A, ¥
A A, F2E TFPED

a8 BR slzue dé ZHE AMsle] LR AR 24-Yrh WAle] oE Al
de] H4sed ofF $53] 9 Aolza FHU

oz 2o} 45 el LA E(domain project)ehe M HEER FAS e, of
AL A 718 Funi)} FrARE ideloh 24 Tolql 22 EE shte) HgE FAHL
2 o), 2 g FAsl AE(production), 712} 172K perception) ¥ ¥HA (reflection)&
FHo g sty YRk AAZ ol T Z M (Propel)old WA AAIZt 2HE(production),
A ZHperception), ¥4 (reflection), 28] 3 &<5(learning)®] Gatull A 25 wha] AHFAF Zo)
vhid olx x2Ho) £9iu Yrhe MR FeEA] ¢god, AR AldaeE {7|AE ol E0h

2H& (production)& o42] 712 HejE gl 2L A7) AF JHATY PUR Jeid #
T glaz, Azbgely a2¥ dEAY dHFSER vehd X gl ® o AdEEA a3t

12) Bradt, R (1987/1988). On Assessment in the Arts: A Conversation with Howard Gardner. Educational Leadership.

p. L.
13) Tid.
14) Gardner, H (1989).Zero-Based Arts Education : Ar Introduction fo ARTS PROPEL. STUDIES in Art Educaation A

Journal of Issues and Research 30(2). 71-83.
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& AL FAold AFe Tiso] A 4 Qlck AFL olFel AHE A4 Y w3 o
o] JAE o) Fct1S

| ZHperception)o & 47td #HEE wele A2 M 9 Wrlkeh BoHRe] WAE o)
th oL ohA] Ha A B A 3 A PHske 5ok AAL dlg TRl Blf F8
T 8L ok QUi o9 clg HelE 2 el o 1EE AMHE g4 Y BEEe g
F87] wgelct.

uhA (reflection)o] ¥ AHAlS) #HE 9 AZ4@FdM 3 4dg H2 B2l “Ur} Folg 8z
AA? o & QIA? WiZh T wiez AR Wb FolE o)A A7 e AFHeR
st ou? %A wiEb A 1A $ QAT AAE BojrE AL Tt} or|dl= 2}
Al g D] AFe] gt Hrf ¢z dg AY Fo] g

ole} & AE A7 3 WS F2 A, TEZR|L WA A Al 7bx] WAl o)
HrhEch A (project) 2 A4 (task)E obx T2 B olzl 2E §32 $38 Hrlo4
F8A1" ) o)A sl " Adde] kxHaof e UdFe FE2A WA AMAA AUE]
F5le FAED fAI )AL £4] 17 HAe] Basiy, dA7] et LE A4S
3598 A& 2738y, 2 ANE {YPhIO oF Fof, 4AEe] AFAA ¥ FA)
E-obo] 7127], AL, ¥ 7M7) 5o BT 28 AE 83k AEeld E o)EL ¢
HAH 2]Ale] ope} £HY A& g5ty W AYRE wagdch A= AA ARy
A AR ASL Sl AP ste Aok dE B S 49 e FAE
o] 228 Aue} 2§ AAst, AAY oL AAsy, 2 43 disle Az, AF
3= Zlo] & 4 ok oleid HAY HAE T FAEL MY EANATHE A FY
A7 4 gl

T EE? 2 (portfolio)e £ ol& FolelM 7] AMEHY ot} ol2x T2 X E
Zej e o= RoloE SHEY 23 7|2t HA APYES AAH R $AY AL 9y
g} dY &Z(Dennie Wolf)e olx Z2We] YEZ R o33} e 50| gy
gt A A 7 DAL AEE, ook W99 RS, WAE DA 34 2 Al A
EF5de ALY v, 74, 1 S99 AF Fol I g WY AF 5oz
FAEo] KT AFEF 7T T TP oY BEES TS olch wholdt &4y

o] z}AY AFEE Fotun Folo] AL, Folo] wWssiyy, Fo& mxel s
& 715¥ A& SRR

ol wlnt

15) Davidson, L. and Scripp, L. (1990). Tracing Reflective Thinking in Ensemble. The Quarterly. Vol. 1. p. 51
16) Herman et al. (1992).
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A WAL gHo] Ale) distshe shedl A22E Aushe Aotk WAL HPEY
FAEA W ASEE ABE AFYCL oz A YTl AL Y dHedles
(Lyle Davidson)®} #2l ~3 ¥ (Larry Scripp)2 BAHY F84& chg3 o] A3

YL AT AAZ Fo1& LT UEAF Tl AZHFE, A o]F FAZ
SealEst @ ag3Ae AT 4 vk

B3¢ Ea TS0l goF AZrel e AAle doht AMGe] BEIEA) Sl &
% 9lek

et

™o

5SS Ae oS30 sl Yot ARHR Tl efsha e
HEe BHE Fotel & 4 ok

L wase) 9 4 S Al % W doht A48T GA 2AEe 97
& Ed & 5 Ackw

0191‘ Z& Hrb wa o] ofx 2o AA F4follA oFA AHEEEA 1 TAH A
52 o]3lellx zAI,.

I ok T2 < 4 %7t el

1.0 A

Pl E dEgRe] 98y AAE FAshs W7t =78 ARSE de £UE 794 25
of AFsA feh 2 FAAEY, 303, FUY 52 S W =78 A A
A5 35 AlzEg AT W AAd. ol o] nFATHE FA] AT
P7} B84 okx ZaAdA AAshz o] vtz Aol FHAle A Absle} A<lEe]
o 77l HA Azsta Adshe HAE 2R Hrp 2|0

HAe 2Pt A MY F AT, T 222 FA e AE Fohfe] Ads)

17) Wolf, D. (1989). Portfolio Assessment : Sampling Student Work. Educational Leadership. pp. 35-39.

18) Ihid. p. 30.
19) Wolf, D. and Piston, N. (1995). Taking Full Measure. New York : College Entrance Examination Board.
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7% ek HAE HHshe BHE WrIe) ohd A7IHRE B B2 o4, BAE 3374
o)el, o] HAelH HAEL Axze ogd ATE 518 WA Uk o Tof, ofx =
2304 SSelA Folste FASE e Bk

lo
2

<E 1> otx =2 DA o] 43

4 = R A

Sl A, 9, 7] 7]

Sl 53 57

ol € AT AR S 71 AHE RE
WoF A 2E sl

& o $4 A5

e shge] “eal Azl AH XA Azste L AT S WA ok = B
A% Fabol sSe ofm Ale A7 Aol ¥ AN} ohdet chspl ZATE HAe)
748 slsto] SASE BA AAlo] ohd LAEY FAY AL ST E FYEL

o) 3o Aplo] HEREN T ANYEA 2n29 7)1FS gt wuigeh 43 B
A Fastsn, s FAH0 T, ASIA wal olE’ 71ES Hrh BTl o (L
R°2A AA L)

o}z zzae) o] A W] 2o} WA FAENancy Pison e e Fgoz
e e AT £

A, HATE g 27 9A) AL dsted BAe] X 4T, o PR A
g8 2esn EAR

$Al, A7) H7h s Se] aame) AFS wlekun WS 718§ oiych

AR, cheker Wb A s uE, 2 5 ot HIBAA WSS S4Se] B
x5 E< AR,

A, ASA 37 QA Hop) ohimz, SASe) B S BY) FU wHEE 3
E AHZo] wdg & A Yo

200 Wolf, D. (1988). Opening Up Assessment. Educational Leadership. 2-13.
21} Wolf and Piston. pp. 8-9.
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2. ZEER|Q HU}

SHEe LEFLE Foe] 5D YrhEch ohx Z2AlA Hol AHgsHe EEF
e Ba ZEFE, oA HAY HAZ) AR A S BYE AR 5
A meAolch Y EEENQ Sbg 2 B 42 Al AW PR BYE e
of % % QU #EThe Aolch E sASe) sl Sl 4F 2L Asfelrl7ia of® By
& AREA T 4 A AETh2

o) LEFTO S RS AE A P49 BA Aol £F $2A. 4T So)
o}z Z2qe) T 9o £55E AT AFAEL BheF 2 AT Yok,

<# 2> REER|Q0 Z¥EHE XHEE

= BHH| FEZS|Q0 2BEE HNE

e o 91 A7t 4, 8, 12, 16, 20.F ¥ AEF

i (hado] AZHlel A48 A5 Bofe) AT

s | HE B olelcle} A4 27| %6 RA7HA drde| AES
® ki (2AH3o] ZEELLE ¥4

IV . Ze Alge A2 B 9% (% 2 2 ) EA), A9 Fhz
® s W A A8 A1, e 98

gof | AR o}i, G4 97|

48 £, d}(Ela)ets 13 A vi& rEZe]ed TFH o 209 e FEES
23} 2 GASS TP}

oo GASE debrk Ag a9 7o) AARE AyE AR e AAE BRI
A9 4 A BelFeh A v1e £9E A4RE W o) AFES 9 el

22) Wolf (1988), p. 11.
23) Wolf and Piston (1995).
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oy a2 Fatel 2ok ¥ & Fofl debe A9 74E Aez2E FAsE 22]7] AR
ot Aol 7HE Aeize dete) e A BE EXRA ARE AMIYR Balshe
aggolgieh aeiu A3 dzbe 24le a¥d FAFAHA HAE FH3r] AR =
AL 3 e ohwbe] BE ot thEA aPo2H opie] T8HL FHtw, FEIE
A5 9 gadg AHsle geidel Ape] AUd FAE vehdz] AR Aol o) F
817} 222 23t)(Giorgio Morandi)$} W& ef#iz](Milton Avery)d] 714-& 588} A2t
AHe AA a7 Al ohgoll GETelA ARz E(Giacomotti)] “He7he ATl
v 27 AFL HEA ok i U2 o] A1 24024 ofolE k2 vt By
ojck. v} ol deh AATe ofmyr} ohzt Ahie) B} b2 & HEle] 2w o
ub 2A S ezl 3 el

2o g5 217 FE Al 597G vige shdebt Ay os Ag-d) S-S
g7 vde ol xE Ba Jelue AE Zed BN, Y 5L vIYA
7)1E3 & o)A ol xe} HAlQ wo| g AZ wlastiA AANEY AF7L %A A
3 WzteA 7SS <ay D ok T2 A4 ARgste v]HAY o E HATT

24) Ibid.
25) Kerchner, J. D. (1997). Portfolio Assessment : Tracking Development. Journal of Music Teacher Education

19-22.
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<32l 1> ofx ZZHe| WI}K|

of & o] Hgy dAEAEL v = mood 2% 239
HEsle oA =9 What to gonna
SeIE =y

Zlok @Fel U@ A HE 25, AA A w2, 24EE, ¢4 DE A9 AR5
A, AAel AF, Aol S8 H2o] AF, HA A% Aele] ofF Aol b mAL “ghits
Wk e ol Hslel A M G DAE B2 S BF FE A A7 o

& AAA, dF AL & AL

v 3 A g
2| %| 22 cHte| TE)S o F L{e| lE)B 28l
did deel 3ol ‘%01217[
T Rl ABe D A 883 TAE T B Vg Y A
1510 ¢| i Y g£el2 %3, T % ol &2 Ve
%2 ¥s ae QA oY AYPolA ] d& G LeldH ¥ %
’é& BAE £Y.
MHel AF HAE 286l
du a7 ZaA Holdgl | xale ol HEx-Ya U
192 A Q2& G deo o ERE 29 Y
ay o OTEIEAOC L MolZE 2dol2E il Te¥ 21 Us.
- 4H Bal Yo "A HA gy ¢l &40 2o
HAol &7 €. e A
A7t FHEAY g o g 2L £ $gdME B £ Q) FHELE AL ¥8U)
9ol BB o2 Ee kel —r_8.°é°ﬂ Z% “American Patrol” & 167 & S} o7&
3 HHERIG A il 2L F& S "ol ZE vk F 9F-E viasiy FPSol
37, AR A Heg A F

Ll onE N

S& A2 A8 ERUTH Agel HATE b WU A
+5, WEe)D AFAA T TEIOIG M2 2387 % FEEVE AP 29 &
A 259 Aze Wa 22 A9 4 oA 9T, 979 4%
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170 ofx zgue 43 Hs}

Y| RY HoraSel skl AzksiAl Aok

e ofx maAdlA tS FAshe SHolth wbelE ALY AHEel Aol A A
® ojjg} eelel ARFolu Ao B AT ERUTH ® ML A7 L) A=l 9
g 4T Sof, <2y 159 ‘4 A% u[PA"E o] %& eolZoq T& ARAR
% 2%A =7 24 R ARA)E B 718ER Yol slch e F2 A 2
ournal), 17%7H4), E2HHA Sol 712} o5& Falo] AAFe 4 AU A A
3 YuE 9% + Yo

WA TS s S Az, ddaka 2EE AR 59 deirh wws
NEHT, dE Sol <E 2>o uehd AE Sqeld mAe thgT 2 Al HAS
W AlnE fE

DA Ussh Aldel 71 Eohn AR A b vheckn e
4E oA woleh 2 deked ARANEE A7E BEE 87 A
o A 2AW o] B2A 2y $E Uk E Aol BA FE AL
oA ¥ $E gk

B} T ol S A4EA stz 97)A7] DA g AR 97
gojuole} zeht 150] ul AEL BAX 98 4 A 229 A
4g Fojol P}

K\x "

S} b Ulr) olwl’ g AdskeAle] Bl sl Aol ohel i
Wb o) 2 degeAll B4lo] gt

o,

o

M

flo

rhr

(' AL

tfo

"r" Okﬂ

shoj shSo] Apr] AHES wHehe S2o] A Htn ek
e AANE 44T E72H AT 5 oloh 146 @ 4, 4wt
L oael $AE 3 FAMeE AT S, RE AR A %4, 92 asA) 2
spge) TEZ)0E 354 AE AU oA AuR TEFe)eE BT AT Y
Bech 7 3AES A Zed, 4 A AN A 7] g, ARsAY ugs
£y ol Ba N2 EEHD

26) Wolf. (1983).
27) Robinson (1995).
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3. ghdy oy

sigty) 2 otz z2se) RYEL A XTEZLLE FAAZ 1 9 1 gl 2
d AEL st Aok 258 3AbelA ofd B oz WANHEA, %A S s
AReA], od oz go] A, F2BE %A fYoud FLA) 5L olop|eic} o83 A
GBS A HAELS A $8 Bl 2HAle] FHL Faal sl o] Tolelz] xpAlute
ERA o] A o & o 5 A Hoh 4 F o, 84U 2U(Connie)s AHE 3}
Aellxy ApAle] & 7] i A A8 ol g B 2L ololHUEL Bzl oz} g
I ALY 2A4ES F3lo] THARSE WHEYY F T ] B¢ T4 o) E(Yeats)H}
< (Diekinson) A& 247] ZAIE JE 29 27y sfAdo] 9le-S WA Ao|ch)

WA AL aAb7E QL Aol disted o} A ol @ 5 Al AECh & B, &w ot
8 &of ggell o)+ aFAHeletm AW gAe) @ vl AMZ o) HFH ez A
A dAe S0t 858 s S RS S8t & $ Qlok (U} Mok A x
Har1E Fotsl g, A} AHelld F& o] 944, 7] A Ao Red A4 312"
e} a2ty dlof QloidE, debrt ZdFA JYE wFaly] AR o, vlhel A(Matisse) 9
Q% W A, 9t vl¢ 1A} 7hEl ZelolA(Karen Price)d 1S wel & =ujgs
(Harlen Renaissance) 37H5¢} 2H3-& 343 A 52 ZEZohe SaMe & 471 slx
BH3A S A At & & 9le ATl

A WAL gl Hrie FARA Ay § U 71HE e F 25L A
e AAA AFS viebRe, Ay JfA el disle] dmstz, ApA1e b, o8 A,
wEd HEol diste] AP 713E et AW A S Tk FAo] @A o=y
289 HF AAL AANT ) o]’ s e 71E2Y Hrt AFeliE AY Foixx
@ Zelck3v

a2y $L HAL 7% g AlZde] gol AW AR o8 deloh aYdx
EF3 3Abh WY AEE AohdeE HAd s ¥ 448 ARE J8 5
alct.

28) Wolf. (1989).

29) Wolf (1988).

30) Davidson, L. and Scripp, L. Arts Propel Portfolio Interviews : Drawing a Wider Context for Learning.
Unpublished manuscript. In Robinson, M. (1995). Alternative Assessment Techniques for Teachers. Music
Educators Journal. p. 30.

31) Kerchner. (1997).
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olz z2de $4 Y7}

4. "ot 7|ES ME

o}z zzgel Hrb} 7129 Hrlek AA derle SAT, 299 WPt ARAY]

43 o) feiAE

AL

AZ oplch AAZ ofx m2de] Hrt 9 APL AAT #H7} 7)El

os) AAHh o} m2a ¥ ople}l GE $4 W} ATEE W} 712 A xS
sich. 29 #R”(Joan Herman)& %7} 712 gl Wke 94 Al 2L S5 99 o)

B7hd 4 gob s GAeS® Wl AR gee o 1 8k

1. 97} 84 $EE
2. 7 97 84 5o i FAH A AE
3. BA H(rating scale ; 453 & 1-594 %)
4. HAA 7t BFol HFetes FHA AHER

o}z mzde ) (Fischer, 1980)8) “71% ¢]&(skill theory)’&

7} 71E% AR,

<E 3> dAE
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32) Herman et al. (1992). p. 44.
33) Herman et al. p. 5.
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34) Herman et al. pp. 46-47.
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35) Thid. p. 61.
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36) Brandt. (1987/1988).
37 John-Steiner, V. (1985). Notebooks of the Mind. Albuquerque * University of New Mexico Press.
38) Wolf. (1988).
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39) Wittrock (1991), Brabsford and Vye (1989), Marazano et al. (1989) %.
40) Kerchner. (1997).
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41) Resnik (1992).
42) Herman et al. (1992).
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43) Gander (1989).
44) Gander (1989).
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ABSTRACT

Assessment Techniques in Arts Propel

Yong Hee Kim

Howard Gardner's Project Zero, Educational Testing Service, and Pittsburg public schools
have developed assessment techniques for the arts focusing on issues of creativity,
problem-solving skills, and artistic process. In this project, called "Arts Propel’, "making art"
is central to learning process and assessment. Perception and reflection activities are linked
directly to student production of art. The assessment techniques developed in Arts Propel are
currently being employed in this country in the name of "performance assessment’. This
paper studies the various examples of assessment techniques employed in Arts Propel as
well as their strengths and limitations in Korean classrooms.

In Arts Propel student production, perception and reflection are assessed though project,
portfolio and reflective interviews. Project means a kind of "goal" through that each student
show his/her skills in problem-solving. Portfolio is a chronologically sequenced collection of
each student works in various developmental stages. Portfolio permits an instuctor to see a
long-term evolution of student thoughts and ideas. Reflective interviews provide chances
each student to judge themselves.

The criteria used for judging student performance play an important role in Arts Propel.
Scoring criteria make public what is being judged and the standards for student

performances. In many cases criteria include a description of the dimensions for judging

student performance, a scale of values for rating those dimensions, and the standards for
judging performances.

Although the assessment techniques developed through the Arts Propel show many
strengths such as longjtudinal assessment, student direct involvement, fostering higher-level
thinking, there should be some preceding conditions before applying to the fields of Korea.

First, the improvement of curricular implementaion should go with that of assessment
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techniques. Second, the importance of “criteria’ should be understood by the teachers so
that many efforts be devoted to develop criteria. Finally, the conflict between performance
assessment and national curriculum should be solved. Because a project or a task, a major
tool in performance assessment, consumes much longer time than a traditional assessment,

the case often occurs that a sequenced set of curriculum is not fully covered.



